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ABSTRACT

The aims of thguided work waso find out whether teaching English using puppets and
scenic arts at an elementary level at VAl@mania School in ERIto city, improved the

s t u d eompgrehénsion in the English langualjes expected that thegelt of the study
can enri ch t eiatehchingbvecabglaryo alémemaryesshool students
through puppets The guidedwork was carried out fra February to November 2010.

The participants of this project were @B boys and 17 girlstudents.

The outcomesof this study wereevaluated qualitative and quantitativeBy
gualitative were obtained by observing teaching and learning process dugeng th
implementation of puppets and scenic aBg.quantitative were taken by assessing the
students speaking skill through the jpest and the podt e s t . 't indicated
speaking skib and improved along with a lot of speaking practices, e result lsowed
that the implemeiattion of puppets and scenic amspecially their accuracy and interest by
providing them with various topics, songs, and activities. It was alsadfthat using the
language often can improve their fluency. The iwediors of the success of the
implementation were that: (1) Students were more mettvat learning English and were
involved in speaking activities; (2) Students were actively ansgequestions and
expressiongomment; (3) Students were more activehia speaking activities duringeh
teaching and learning processis supported by the observation and interview result after

the implementation.

The puppets and scenic arts make the students learn English enjoyably. Furthermore, the

puppetimproved thes t u d matitatsod to learn English.

viii



RESUMEN

El principal objetivo de este trabajo dirigidos €jue no solamente los estudiantes
aprenderan las habilidades sino que comprenderan el idioma inglés. A través de las artes
escénicas y los titeres podesnengrandecer los valores, incrementar la motivacion, y

resaltar las cualidades personales.

E I presente trabajo se |l ev:- a calEdAltoen | a
En el curso de inglés habia 30 estudiantes entre 13 varones y I&xyugttiempo de este

proyecto fue de 10 meses.

Los datosde evaluaciondd trabajo fueronde formacualitativa y cuantitativaEn lo
cualitativo se tomdé en cuenta t@bservacion en el proceso de aprendizaje durante la
implementacion de los titeres y lastes escénicas. En lo cuantitatise tomaronlas
evaluacionegscritade losestudiantesleun pretest y un postestde cada claseEsto nos
indic6 quelos estudiantemejoraronen su aprendizajgel ingléscon lapracticadiaria Y el
resultado mustra g la implementacion de los titeres y las ae®=enicasayudo a los
estudianteshablaren inglés,especialmenta entendeifaciimente corlas canciones y las
actividades que ayudan a mejorar su aprendizaje. Laisdicadoresutilizados en este
trabgo fue que 1) los estudiantes estabamas motivados en ehprendizajedel idioma
inglésy en todas las actividades desarrolladasL.@ estudiantes respondieron bien las
preguntas desarrolladas.&)os estaban bien animadesel proceso de aprendizaj&sto
fue sustentado por los dsdos de la observacién y las evaluaciodespués de la

implementacion de la técnica.

Los titeres y las artes escénicas hacen quem@kndizajedel inglés seamas facil y
divertido. Ademas esta técni@yudaa que losestudiantes estén mas motivados el

aprendizaje del idioma inglés.



INSTITUTIONAL ORGANIZATION
1.1INTRODUCTION

Nowadays English offers many opportunities our society to get involved in
several areas of worksuch astechnology advances, foreign tradgmiblic relations,
tourism, educationaldevelopmentetc. Englishlanguage ionsidered ashe worldwide
spoken languageNo one can deny the importance of the English Language all over the
world. Througlout many years, the Bolivian Educational Reforashncluded English as a
foreign language in school programs, in order to transmit knowledge tantstuBaglish
teachinghasbeen taught at elementaapnd high schooin Bolivian Educational programs.
Bolivian Educational Minister F. Patzi who paéat ou that in public education thenglish
languageshould betaught as a subject for seven years in tdthke book fiDinamizacion
Cur r i c s thaedacatienanyBolivia and the difficulties in the educational system due
to thelack of motivaion of teaches, in the school andlidactic material thainfluences
negatively on the qualitative andjuantitative developmenof st udent s 6 I

developmentThesefactors areconsidered parof the learning procesATARE, 1993
pag7)

The presenproject is add¥ssedo the onesvho want to use puppetsdscenic arts as a

useful resource in the process of teachifgraign language

Considering this fact, in the course of this work we want to fosttedtents interestand
motivation to learn English from thee@inning courses (elementary school) and we attempt

to develop language skills througluppets ad scenic arts, asnaalternative to teach
Englishto children. The centrgdremise behind this approach for the teaching of English is
puppets. Benic arts deslop| e a r integrakskGowledgethat studentswill help them to

build up knowledge, skills, values and understandagput thelanguage. Likewise,
children feel more motivated to learn English with puppets and scenic arts and the same

time they develofrasic communicativearnpetence.

e a



The present work is addressedit?/ i 1| | a Al emani ado school3 takir
gradelearners (7 to 8 yeanld children) as part of an agreement between the Department of

l i ngui stics and L anag ufalgeema nUhSpubleseciool ofEV i |

Alto City includes English language teaching from elementary school in its curriculum.
Students begin to learn thmsicvocabulary ofthe language fronthe 3° to 6" grade of

elementary level, in other wordsiey are given the badiar the language.

1.2. BACKGROUND OF THE INSTITUTION

AVill a Atheomasnilaoccat ed Vat | ahél @mani aot i@ el
streets Pedro Nolasco, Tomas Catari and Pedro Toledo. This school was foundedsin Aug

6", 1995, authorized by the Ministry of Education in the y2@00.It hasdifferent levels:

Initial grade, elementangnd secondary (high school). The principal of the school is Lic.

Rulo Fuentes Maldonado.

AVi Il |l a AdcheohiigeryiAlagoia, hasto 1.200 students, 39 &zers and 5 assistis
in different levels. It is a school submitted to the public school and the Departmental
Direction of iiFe y Alegria. This catholic foundation hasupporéd sub urban and rural

area public schools in Boli& since 1966 in order &nharme the educational level.

AVill a Adheolisauppored permanently by the foundatiéie y Alegria which
integrates those community students with s@donomic problems, etbrcultural
diversity andit includes dsabled studentshatis to say, learners with physical limitations.
This educational institution does not discriminate students as it treats them edquadly.
facility provides the conditions to disabled learned that have the same rights to learn as

reguar students.

Considering these characteristics of the institution, phigectwas performed in the year
2010 curriculum, agart of an agreement betweénVi | | a  Ascheahana the 0

Department of Linguistics and Languages of the Universidad MaySadeAndres.



1.2.1.Vision

AiLa visi-n de | a Unidad Educativa AaVill
catolico, es ofrecer una educacion de calidad e integral a los educandos de nivel:
inicial, primaria y secundaria con el fin de desarrollar sus capacetad
intelectuales creativas, criticas y reflexivas, desde su realidad politica, social e
identidad cultural respetando sus tradiciones, costumbres y otros. Ademas
integrar a los nifios (as) con NLE: dificultades de aprendizajes y discapacidades
sensoriales,fisicas e intelectuales a las aulas regulares en el proceso de
aprendizaje, para mejorar la calidad de vida justa y solidaria a nivel personal,
familiar y (POA UnidadiEduaativia ¥ilta Alemania Fe y Aleg€id)

Villa Al emani a s Gathbtlio mdtitatsoffexs iinegrad and ragh quality
educationto students of elementary and secondary level ogd main goal is the
developnent of intellectual creative critic and reflexiveabilities based onpolitic and
social reality respecting theiraditions, customs&nd soon. Wh a t 6 s, intagoate all
children with learning and disabilitiggroblemsto the classrooms irthe process ofthe

learning,alsoimprove lifequality, solidarity into a personal, familiar and communal level
Translated by, @ma ChuraQuispe
1.2.2. Mission

AFor mar estudiant es cr2ticos, refl exiv
construyan conocimientos a partir de su creatividad sociocultural que les
garanticen desempefios adecuados y satisfactorios, de acuerdo a logsavanc
cientificostecnoldgicos siendo personas con valores humanos comprometidos al
servicio de la sociedad y la evangelizacion para lograr la calidad y excelencia
educativa en un infraestructura pedagogica debidamente equipada y la inclusion
general de los ifios (as) al proceso y formacion con profesionales

c a p a c i(ROAdmdaddEducativa Villa Alemania Fe y Alegii)



To educatecritic, reflexive, independent anaroductivestudentsthat are able to develop

their knowledge from their socicultural ceativity so it may guarantee an adequate and
satisfactory performance according to the scientific and technological advances, by being
people with values t hat are committed to
evangelization. To achievéhe quality of education in a proper equipped pedagogic
infrastructure, and the inclusion of children to the process and development with capable
professionals

Translated by, Sulma Chu€uispe
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13. SW.O.T ANALYSIS

The SWOT Analysigs a strategic planning used to evalutite strength and weakness
factorsthat diagnosethe internal and externaituation ofstudents The internal situation
refers to strengths and weaknessesl the external situatigralsorefers to opportunities
and theats Furthermore, it is a tool that is considered simpleldcandallows getting a

general view on strategic situation of a specific organization.

The SNVOT analysisprovided by the institutioi Vi | | a Al e ma rananalysia nd we

about the actual situation. It will be developed clearly as follows.
1.3.1. Internal Factors
Strengths

T AVill a Al e mrstadentsashavepeaalizedand committedstaff to respond
to challengesachievementand objectives of thénstitutionto havegood English

teaders

1 The dudentshave a strong ethos of openness, sharing and commitment to increase
the motivation to English language.

T AFe y Al egri ao FRd whidanatioraninstiiusons.ditedp a n d

credibility, trust and social commitment posititmtheir students

1 AFoundaFtei oyn Aiinteggatescantnunity students with soceconomic

problems.

T Foundation fAFe y Ardeapacity fodnanage progemngirng.r i e nc e
It is recoguized by founders as a reliable and transparent institution in the

management aksource



Weaknesses
1 The we of traditionaEnglishteaching methods, focus on grammar and writing.

1 The institution des mt have sufficient staff foteaching Englishlt facesserious

problems such as; lack of staff, resost@nd equipment.

1 There are noinstrumens to assess the qualitative impact on the target group
(children) of different programs English subject

9 Most of the schools in El Alto lack economic resms to maintain the school as

well as to purchase teachitnglishmaterialor supplementary material.

1 Elementarylevel does not have English language syllabus design as a foreign
language. Accordingo 070 law in the article 18 | | edudaBonAlternaiva y
Especialesi nt r acul tural , I n Heveverywethave abservgd p | ur
the school does ndiave specializedtaff to teach English language. Furthere, it

is important to havstaff that helps tanprovethis weakness.
1.3.2. External Factors: Opportunities and Threats
Opportunities

T AVill a Al e mstudentsaréquirsterngthenihg its institutional vision that
articulates the work area in differeBhglishprograms in order to generate greater

impact on the community.

1 The instituton works with children, teenagers and youpegople who allow
strengthening and feedback the capacities and knowledge of the institakiog

into account the English language

1 An active volunteerEnglish teaching group willing to plan andrganize new

activitiesto students



1 With English languagéhe students have a bigpportunity inthe foreigncountries
Threats

1 Thereis discrimination and poverty in our society and these are the main factors to

theteaching and learning procesisout English subject

i Private schoos students are better than students in public schd@&sause the
educatiorof the English languags better

i Studentcoercion:the need toensure thatadults are not leading or forcinghe

st udepmiond s
1 In public schoollere aret5to 50 students Englishclassroom
1 Studentoercion to do thingthey do not want to do.
14. INSTITUTION "SNEEDS

A diagnostic evaluation was applied at the beginning of the proddssugh this
evaluation we were able to knoseven and eight yeardbl chi | drenés backg
purpose was to provide i nf dackg@und and helpegdout ct

to identify their needs, potentialities and limitationghe English learning process

First, we made a diagnosis duritige firstweektoc hi | drends | anguage Kkn
carried out orally, throly per sonal and group interviews
resuls was unsatisfactory, because the studeidsnot have knowledge of the English

language.

According to Villa Alemania schad POA 2010, identified some requirements and

constraints that influence the teaching and learning process, such as:

First, the timehasto be mentioned that the length dévotedto the different subjects of the

school is limited. That means that thereaislifficulty in coordinating different activities

7



because of brief periods of classes that affect teacheragtiey cannot achieve teaching
and learning objectivesThe classrooms are small and the number of students is high,
especiallyin elementaryschool Consequently, the facts mentioneefore leada lack of

motivation inboth teachin@nd learning English in the regular school program.

About studentsthey do not know the English language, because Villa Alemania is a public
school, and they nevgrassed the English subjectThey come from limited income
families; thus, they lack money to buy school materials xtbteks. They often cannot
afford English books because yhare expensive for their budgand their priority lies in
the main subjest In general, each English teacher in Bolivia has to prepare his own

material for the class.

Nowadays i t i's i mportant Ato be able to know
uni v e(PLSAN OBEBATIVO ANUAL UNIDAD EDUCATIVA VILLA ALEMANIA ,
2010, pagd).



CHAPTER I
REFERENCE FRAMEWORK

This chapterrevises literature concerned with language acquisition theory akasedspects
related tothe implication of puppets and scenic arts in the procegsreign language
vocabulary learning In this sense theroject is focusedn explaining the different

perspectives summaridén atheoretical and pedagogical point of view.
2.1. TEACHING ENGLISH

(Brown, 200Q pag7) states that teaching is showiagd helping someone to leahow to

do someting, giving instructions, guiding in the study of somethipgoviding with
knowledge, causing to know or understand. The goal of teactpegking skills is
communicative efficiency. Learners should be able to nth&mselves understand, using
their current proficiency to the fullest. They should tiy avoid confusion in the message
due to faulty pronunciation, grammar,\arcabulary, and to observe the social and cultural

rules that apply in eaatommunication situation.

To help students develop commuatize efficiency in speaking, teachers aeme balanced
activities approach that combines language input, structured outputoamtunicative
output. Language input comes in the form of teacher talk, listeaotigities, reading
passages, and the langadgeard and read outside of class. It giesners the material
they need to begin producing language themselves.

Language input may be contesriented or forrroriented. Conterbrientedinput focuses
on information, whether it is a simple weather réporan extendebkcture on an academic
topic. Contenriented input may also include descriptions le&rning strategies and
examples of their use. Fororiented input focuses on ways aking the language:
guidance from the teacher or another sourcerarabulary,pronunciation, and grammar
(linguistic competence); appropriate things to say specific contexts (discourse

competence); expectations for rate of speech, plwggh, turntaking, and other social

9



aspects of language use (sociolinguistbopetence); and explicit instruction in phrases to

use to ask for clarification amépair miscommunication (strategic competence).

In the presentation part of a lesson, teachers combine camtemted andorm-oriented

input. The amount of input which ectually provided in the targédnguage depends on
students' listening proficiency and also on the situation skatents at lower levels, or in
situations where a quick explanation on a gramiogic is needed, an explanation in

English may be more apgpriate than one in thtarget language.

Structured output focused on the correct form. In structured output, studapthave
options for responses, but all of the options require them to use the spectiicor
structure that the teacher has just idtreed. Structured output is designedn@ake learners
comfortable producing specific language items recently introduseietimes in
combination with previously learned items. Teachers ofterstisetured output exercises
as a transition between the patation stage and theractice stage of a lesson plan.

Textbook exercises also often make good structougigut practice activities.

Incommunicative output, the learners' main purpose is to complete guabkas obtaining
information, developing a tval plan, or creating a video. Tammplete the task, they may
use the language that the teachers have just presbuotdatey also may draw on any other
vocabulary, grammar, and communicatistnategies that they know. In communicative
output activitiesthe criterion of success whether the learner gets the message across.
Accuracy is not a consideration unléiss lack of it interferes with the message.

In everyday communication, spoken exchanges take place because themeeisort of
information gapbetween the participants. Communicative outpativities involve a
similar real information gap. In order to complete the tagkidents must reduce or
eliminate the information gap. In these activities, languageto®l, not an end in itself. In
a bahnced activities approach, the teacher uses a varfiedgtivities from these different

categories of input and output. Learners atpabificiency levels, including beginners,

10



benefit from this variety; it is morenotivating, and it is also more likelo tresult in

effective language learning.

Students often think that the ability to speak a language is the prodaogahge learning,
but speaking is also a crucial part of the language learning préaassding to(Bahran]
2012 p. 14, effective teahers teach students speaking strategiesusigig minimal
responses, recognizing scripts, and using language to talk labgutige that they can use
to help themselves expand their knowledge ofldhguage and their confidence in using it.

Teachers helptudents learn to speak that the students can use speaking to learn.

The first speaking strategy was using minimal responses. Language leahwelsck
confidence in their ability to participate successfully in oral interactifien listen in
silence while others do the talking. One way to encourage such leataebegin to
participate is to help them build up a stock of minimal responses thatc#reyse in
different types of exchanges. Such responses can be especially usehdgioners.
Minimal responses are predictable, often idiomatic phrasesctmersation participants
use to indicate understanding, agreement, doubt, and mbponses to what another
speaker is saying. Having a stock of such respomsalles a learner to focus on wha th

other participant is saying, without havingsimmultaneously plan a response.

The next part to discuss is how to recognize scripts. Some communis#tiations are
associated with a predictable set of spoken exchanges: a <gra#tings, apologies,
compliments, invitations, and other functions that sxfuenced by social and cultural
norms often follow patterns or scripts. So do thensactional exchanges involved in
activities such as obtaining information antbking a purchase. In these scriptse
relationship between a speaker's turn andotie that follows it can often be anticipated.
Teachers can help students devedppaking ability by making them aware of the scripts
for different situations so thalhey can predict what they will heanchwhat they will need

to say in responselhrough interactive activities, teachers can give students practice in

managing andarying the language that different scripts contain.
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Next, using language to talk about language. Language learners are oftanb@mwoassed

or shy to say anything when they do not understand another speaikermithey realize
that a conversation partner has not understood them. Teachdrslgatudents overcome
this reticence by assuring them that misunderstanding andeiefor clarification can
occur in any type of interaction, whatever the participdatgjuage skill levels. Teachers
can also give students strategies and phrases to uséafification and comprehension
check. By encouraging students to use clarificgplbrases in class when misunderstanding
occurs and by responding positively whbry do, teachers can create an authentic practice
environment within the classrooitself. As they develop control of various clarification
strategies, students will gaircorfidence in their ability to manage the various

communication situations that theyay encounter outside the classroom.
2.1.1. TEACHING ENGLISH IN ELEMENTARY SCHOOL

It is commonly believed that teaching childres much more complicated thasaching
adults To successfully teach children a second language requires spadific and
intuitions that differ from those appropriate for adult teaching (Br&00.1, p 87). Young
children are natural language acquirers; they arensefivated topick up languag without
conscious learning. Brown proposes five categoriesrtiat be effectively used to give
some practical approaches to teaching childnamely: (1) intellectual development; (2)
attention span; (3) sensory input; (dlfective factors; and (5) #wentic, meaningful

language.
1) Intellectual development

Techniques and activities used in Englishctétei ng s houl d ihtellectual h e
development. In learning a new language, children depend on the avorddd them as
they are centered ondlthere and now and on the functional purpafsnguage (Brown,

2001, p 88). It means that presenting abstract notions willwark well for children

12



2) Attention span

According to(Brown, 2001, p88), short attetion span occurs when childréave todeal
with materials that are boring, useless and too difficult to them. Tokdege c hi | dr er

attention, activities should be designed to capture their immedtatest.
3) Sensory input

The designed activities for children shdutover the visual anduditory modes. Since
children need to have all five senses stimulated, physical activitiesoli&eplays, TPR,
projects and games should be included. Those kinds of activitiesemsory aids help

children practice meaningful language and internahedanguag€¢Brown, 2001, p89).
4) Affective factors

According to (Brown, 2001,.[89), children still have many inhibitions learning English
even though they are often innovative in language form. It can thake reluctant to use

the language in comunication.
5) Authentic, meaningful language

(Brown, 2001, p 90) states that children are shiblde driven to the real purposé the
language for the here and now, so they are less willing to deal with lanth&ige not
useful. Storylines, redife conversation familiar situation and charactend create a

context in which | anguage can be used to i m

In terms of their intellectual development, chddrare said to be in the periotifunction.

They tend to be aware of tbe purposes of language rather than onrthes and also
explanations of the language items. Therefore, in conductinte#iehing and learning in
the classroom teachers need to avoid explaining grarewpicitly and also stating the
grammatical rules bwysing abstract terms. It would thetter if they show their children
certain patterns and examples in explaining greemmadical concepts (Brown, 2001,. p

88).
13



Then, in order to have a successful Englitssroom, teachers also needthink the

categoy of authenticity of the materials as well as the use of meanitagigbiage in their

cl assroom. Thi s IS par t i c unteectdalydevelapmemt.i ne W
Children are commonly very aware to the language wisialsed in their familiar agext

of situation, therefore the use of story lines, famiké&uations and characters, rdié
conversations, meaningful purposes in uslagguage are strongly recommended in
establishing the context of the language use asl | as | mp satentiongndc hi | d
retention Brown, 2001, p90).

Before the children can say words, therestrhe a time when they hear therds said by
someone else. Children imitate the pronunciation and intonationtti@gncan say the
words al oud. Cdkills Ibetome thé Isasid of teeipamkinig skidls. Through
listening to a language, they learn the way to speak it. Aftddren have been exposed to
English through listening, they soon want and are @bjgrticipate in interactions with the
teacher ad each other (Pinte2006, p.56). It can isseen that teaching listening and
speaking cannot be separated as children getlmguage input in their listening activities
then they can produce language in tlegieaking.(Pinter, 2006, p.62) also say that the
development of listening can be the badigitial speaking practice. There should be many
opportunities in the class tmmbine listening and speaking through meaningful activities.
(Brown and Yule inNunan, 1999p. 237) also says when clien start learning English,
they need to bgiven language before they can produce it. It means that before being able
to speakthey should start with listening first. Prior experience as a listener helps speakers

to improve their performance as a spaake

Based on the principles and statements alfioneatmosphere must be creatadorder to
help children learning. Children must also be given a lot of opporturtitigsractice
speaking English. Visual support is also important in the teachifgnglishto children.
Those aspects must be taken into account before the spéagimyque and activities are

designed.
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2.2.LEARNING ENGLISH

All people learn in very different ways. As teacher, it is observed for example that children
differ from adult learnersn many ways.(Gutierrez, 2002p. 8) defines therocess of
learningas fAun proceso ps2quico e intelectivo
propiedad o fendmeno. Es de construccion personal de conocimientos de saber, saber hacer
y saber ser. Estogonocimientos son elaborados por los propios alumnos en interaccion
con la realidad social y natutglGUTIERREZ 2002, p.8)

With Piaget the genetic theory of learnipgints out that therare four processes in
learning: assimilation, accommodatiombalance and baland®IAGET, 1992, p.76).

These four processes help to leéine English language in the childreifter, learning
Process approaches were explained; it is necessary to talk about the approach followed in

the Bolivian Educational System.

The scenic arts as strategy of teaching and learning stirmdfeenterpretationt develops
verbal and expressive abilitieshecausehey capture the attention of the childréDiaz,
1978 p.23)

In the first place we know that the spectatorsthad puppets theateare, in their great
majority, children whacommunicate their feelings, their rationality and a world of visible
vivaciouslife. In this way, a playanhelpto orientate each one in tltiily life, to express

their ideas. In other wordg is a forum open to discussion.

It is a creative proceswhere the child and his imagination participates and comfhete
history, petry, music and dancd@ll these theatrical representatiosettle in thechild like

an embrycso; a place for art igssured during his growth.
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Throughthe yearsEnglish language hdsecomea veryimportantlanguagdor human being.
It is considered as a i, gl$omduimed in manygareasstica asn a t i
science, busiess, technology and education

The level of development of a country depends on the technological advantages and the
appropriate educational improvements for future generatisnsthey can obtain an
appropriated level of competitiveness related to their needsxt¢eed andachieve tle
different actual demands. English is one of the most important languages around the world;

we can say that there is Englishod6s | anguage

Talking about the English language in our country, it is viewed as a secondary subject in the
Bolivian syllabus program, because it jisst taught tosecondary levels of public schools.
However private schools teach English@imary andsecondary levels(La Prensa2006

p.7) Felix Patzi, in an interview he refers:

AEnNn este moment o lés gsanonopelio eenasl empresas Iprivadas go de
algunos institutos privados y solo accede aquel que tiene recursos economicos, y en el que
no tiene esta excluido del idioma instrumental, por lo tanto este idioma tiene que ser

universal desde kinder hasel final. Estamosablandode tres idiomas.

He recognized the importance to implement English in Bolivian education syllabus not only

at secondary level but also at primary levels.

2.2.1. THE ROLE OF TEACHER

According to the social constructivist approaahstructors have to adapt the role of
facilitators and not teachers. Where a teacher givdalactic lecture which covers the
subject matter, a facilitator helps the learner to geton her own understanding of the
content. In the former scenario, the learner plays a passive role and in theckattio the
learner plays an active role in the learning process. The emphasis thus turns away from the
instructor and the content, atmvards the learner (Gamoran, Secada, & Marrett, 1998
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8). This dramatic change of role implies that a facilitator needs to display a totally different

set of skills than a teacher (GAMONAIO001L p23). A teacher tells, a facilitator asks; a
teacher letures from the front, a facilitator supports from the back; a teacher gives answers
according to a set curriculum, a facilitator provides guidelines and creates the environment
for the learner to arrive at his or her own conclusions; a teacher mostyagimenologue,

a facilitator is in continuous dialogue with the learners (RHODES AND BELLAWND99

p.31) . A facilitator should also be-aabbebtwyo
using his or her own initiative in order to steer the learnimgagnce to where the learners

want to create value.

The learning environment should also be designed to support and challenge the learner's
thinking (DIVESTA, 1987, p5). While it is advocated to give the learner ownership of the
problem and solution pcess, it is not the case that any activity or any solution is adequate.
The critical goal is to support the learner in becoming an effective thinker. This can be

achieved by assuming multiple roles, such as consultant and coach.

2.2.2. ROLE OF THE LEARNER

Thereare many discussions about foreigmguage teaching inlassroom surroundings.

One of these discussions is related with ittgortance oflanguageinteraction among
studentdor developing good communicative skills in a foreign language. To build a good
linguistic development in children is linked with the fact of interaction as an essential role
of student so due to the cooperative and

development of learning.

The methodology of puppets and scenic arts propasetie present projecprovided
sever al kinds of interactive activities. Fu
active role to learn new English vocabulary, because they were motivated to engage

language in real life acts due to the @mitamong students during class development.
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2.2.3. THEORIES OF LEARNING

The education of theories of teaching constitutmmplement ohecessities texplain or

havea scientific basis about teaching and learning process. When we speak about theory of
a languae, we are referring to general principles about the nature of languag@want

can be taught and learned better. Some theoreticians find into the learning the key of nature
of each person in the form that how he is shaped, according to this we ctnatsaly
behaviour is acquired and it is achieved through learning, this development is achieved
along the life through a progressive accumulation of knowledge, skills, memory and

competences.

In this section we explain about general context of the riaries. The Constructivism

give a basis to the present work.
2.2.4. BEHAVIORISM THEORY

The present theory studies the behaviour s
behaves |like a fiblack boxo0o where the know
learning is a change in the behaviour and in the form how a person interact or act with

another.

(B.F. SKINNER 1949, p.7) carried out a valuable investigatiabout thebehaviour in

which heformulates his own theories about learning and behaviour basdaboratory
experiments instead of introspective observations. Skinner applied a technique of rewards
and punishmentsthis technique is weknown as operant conditioning. Through this,
Skinnerrealizes thahuman behavious controlled by reinforcement CONDUCT | SMOO0 ,
ENCICLOPEDIA MICROSOFT ENCARTAO08, MICROSOFT CORPORATION

In this way, learning which is based on this paradigm suggests to measure the effectively
in terms of results, it means that final behaviour is conditioned by the immediate stimulus
faced the studentdés response, it I's made w

reinforcement to each actions.
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(Skinner 1979, p. 76kxplains the behaviour and learning likee@ansequence frorthe

environmental stimuli. His theory isased on rewds andreinforcements. He starts from
the fundamental premise thatl actionthat produces satisfactiont is expected to be
repeated and helped. Likewise, Skinner was ahbteddel severabehaviours through some
steps, which is applicable in the motearning like to any behaviourpnfiguring a method

that we schematize next:

To specify clearlyhich isthe final behaviour that we want to introduce.

To identify the sequence of movements that student stexddute toachieve the
wanted final behaviau

To put the organism in activity.

To condition student to answerth asubstitute stimulate.

To apply reinforcement all time that student execute movements addressed to the
wanted behaviour, only in that case.

Let us see some consequences of this tHeogachers:

1 The learning processes without reinforcements. Do not lead to the change of wanted
behaviour.

1 The reinforcement has to continue immediately to the good result. The praise that is
not said in the appropriate moment could have negative effect.

1 The reinforcements by themselves necessarily do not imply a positive effect in
learning process.

1 Only behaviourshave areffect of positive motivation when they coincide with the

student sdéd necessities.

This theories involves habits formation. It is fomne&hen learners make a connection
between stimulusesponse, it means that learners responds to the stimuli in the
environment and it is reinforced. Wabit isa stimulusresponse connection or conditioned

response.
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This theory is not suited for our reselarbecause the education is centred on teacher.
Teacher takes the role of the sage on the stage. Learner become passive in the learning due

to the factthat teachers only transmit knowledge.

The Behaviorist approach is considered a traditional teachprgagh that recognizes the

fact that learning takes place as the result of a response that follows on a specific
stimulus; in other words, by repeating the StimulusResponse whenever the same
stimulus is presented. (ELLIS RQD997 p. 31) sayst h at Afaccording to
language learning is like any other kind of learninmwolves habitformation. Habits are
formed when learnermsespond tostimuli in the environment and subsequently have their
responses reinforcesb that they are rememied. Thus, a habit is a stimulugesponse
connection. o

In this theory the learning content is repeated until it is mastered. Education is centered on
teachers, they transmit knowledge to learners, forming in this way passive leanters,
thoughtis gowerned by external reality according to a jrgplanned program. (ELLIS

1997 p.31)

2.2.5. CONSTRUCTIVIST THEORY

AConstructivism is based on the premise th
c onst r itpAlearaimgtheories.com In other words students learn by fitting new
information together with what they already know; this prior knowledge is called a schema.
Constructivism believe that learning is affected by the context in which an idea is taught as

we |l | as by st uddes Acsoddingte thel Carfstruetivisth learnirtg is tmare
effective when a students is actively engaged in the construction of knowledge rather than

passively receiver.

One of the main representatives of Constructivism is (LEV VYGOT3KB84 p. 8) this
authorsupport that s person develops his own knowledge is a social context, through the

cultural evolution that takes place in the superior psychological processes (communication,
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language, reasoning, etc.) which are acquired in a social context and thameinialized.
But this internalization is in fact the result of the use of certain cognitive behaviour in a

socid context or in the environment.

Constructivism is constituted like a pedagogic model based on the contributions from the
Psychology of Lev Vg ot sk vy, whose theory emphasizes
knowledge and object exist a dynamic relationship andstatic. The person is active face

to real thing and the information is interpreted from the environment.

To build knowledge it is not emgh with being active face to the environment. The process
of construction is a reconstruction process, in which all new knowledge is generated from

other previous ones.

Therefore the constructivism is the theoretical base of our syllabuses in the pregent
students learimow tolearn by giving them the training take initiativefor their learning
experiencesand thistheory supports ouwvork plansince learners are actively involved in
learning English. The activities are interactive centred onesiisd We only facilitate a
process of learning in which students are encouraged to be responsible and autonomous.
We only design or give situations where students are in contact with what students want to
learn, so they achieve or build their own knowlkedgnd it is not necessary to leave alone

the students or it is just a situation what they build his knowledge.

In education it is necessary to distinguish between what student is abbkéandearn
by himself and what is able to learn with the helpiher people. Teachers should help in
activities that student is not still able to develop by himself but he can solve through an

appropriate pedagogic help.

On the other hand, the constructivist appr

knowlede and s ki (GUHERREZ 2002, p.42), yWdefinesconstructivismas
Aiteor2a de conoci miento mediant e sdspropiosu a |
conocimientos Yy el docente es guia, orientador y facilitador propiciando las coeslicion
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necesarias para el desarrollo del aprendizaigucation is the studextntered; students

have to construct knowledge by themselNERJTIERREZ 2002, p8)

Constructivism has important implications for teaching because it cannot be viewed as the
transmission of knowledge from enlightened to unenlightened. Constructivist teachers do
not take the role of the fisage on the stag:

who provide students adequate opportunities, new knowledge to the real viewadrid.

2.2.6. CONSTRUCTIVIST APPROACH OF BOLIVIAN EDUCATION.

The law 1565 of the Education Reform promulgate on Jﬁ‘l)&g%, established the
modification of Bolivian Education code in 5 tittles, 65 chapters and 329 articles constituted
in this way in a new instrument that directs the National Educational System based on a

Constructivist approach.

(SEPULVEDA 2003, p.3 3) , stat es i rapplicdatien ofthe &duaational A Th
Reformation implies to transform the structure, ways, material and pgidag orientation
learningshould bedynamic; and teaching must be motivatiQradenedand formative.i A s
we know, the constructivist approach is studierdenteredand knowledge isonstructed

actively by the learner and not passively transmitted leytdacher, unfortunately these

principles are not well i mpl ement in our <co
(ALIAGA, 2003, p.2 5) i n her research ATeaching Engl
public school of La Pazo says that fwhda i s ¢

should go to the school are still excluded from the educational system. The number of

students who quit schools is great; the aca

We can also make reference to the evaluative report made by the Ministé&taudacion
Culturay Deportes througthe (ETARE 2009 p.9) says:
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Afn(eé) La formaci-n Docente en | as escuel as
décadas pasadas, que produjo promociones de maestros deficientemente féwieadds,
la formaciéon que recibieronorrespondia a un curriculum y orientacion pedagoégica muy

distintos de los que plantea la Reforma Educativa para la educacion escolar.

In this sense, the traditional mod&htesthat learning depends entirely on what a teacher
does and learning Englishdnguage is not an exception becatleteaching of English in

our country still continues based on a list of grammatical structures. So the English teaching
of English emphasizes on the study of grammar. One of the reasons why traditional language
learnirg is so often ineffective is that it assumes that learners are passive in the learning
process when learning requires an active participation of the learners. Teachers must act as
guides or facilitators, rather than a person over learners. Tisé effective way to help

people learn is to be engaged with them in activities, in which they are interested.
2.3. CHILDREN AND ENGLISH LEARNING

Thi s part provi des some 1insights i nto chi
language acquisition in onef the most fascinating and incredible fact, in the sense that
learning is a basic human activity, and it occurs all the time, but during the early years of
childhood there is the most significant period of life in the context of learning.
(LIGHTBOWN AND SPADA, 1999 p.4) say #@AChil dren who have
multiple languages from early childhood and to maintain them throughout their lives are
fortunate indeed, and families that can offer opportunity to their children should be
encouraged o do so. 0 Children |l earn | anguages f
never stop learning their language and children tend to absorb relatively easily any language

that they are surrounded by.

During early period, two languages can be leasigtlltaneously without probleinecause

the brain performs various specialized functions, such as language, this is because, as their

brains develop, thegre ina perpetual search for knowledge and the more they can learn the
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better. A wellknown linguist,Erick Lenneberg (1964) stated that there is a crucial period to

|l earn a foreign | anguage, Known as the ACri
Is acquired in a normal and fully functional sense, this period ends around the age of 12
years. H claimed that if language is not learned before that period, there is a lack of
language acquisition. About thf©9BLER AND GJERLOW, 1999, p.6 6 ) iproposed

that the brain had a certain interval when its plasticity allowed for the flawless acquisition

| anguage. 0

Ot her researches assert that the superiori:t
Acritical p e (ELLISA1997 p.[607t) h esstiast.e0s At here i s a
| anguage acquisition i s s tha ghildeem darecupenpriteet e 0

adults in learning foreign languages because their brains are more flexible.

The critical period is a limited period of time in which an event can occur, it is a time in the
early stages of an o ntglows s moh sensitivity ® cedainr i n g
environmental stimuli. If an organism does not receive an appropriate stimulus during the
critical period, it may be difficult, to develop some functions in adulthood. Therefore, it is

considered that early ages ig thest time foreign language.

2.4. FACTORS AFFECTING FOREIGN LANGUAGE ACQUISITION

There are several factors which are important in the process of learning a foreign language,
especially when learners are children. Children have certain characteristics l@ddcto

more or less successful native or foreign language learning. It is also important to analyze the
relationships between children and the factors that imply and the level of achievement, those
factors are: attitude, aptitude, motivation, persondkigrning styles and the influence in the
achievement o f |l earnersd second | anguage a

achievement in foreign language acquisition.
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For this reason, it is important to highlight some of those factors and exipéainnfluence
on childrends process of | earning a foreign

f Aptitude: (GUTIERREZ 2002, p.21) defines the wordptituce asfollows: i Es u n a
cualidad que tiene la persona para realizar una actividad en forma eficiente.
Capacidad de aprovechdoda ensefianza capacitacion o experiencia en un
determinado &mbito de desempefio. Es una combinacién de capacidad o destrezas
i nnatas y/ o des$tr dzmasveadyquiimp adratsa not to b
foreign language attitude in this case, wéer to children of the school tee able to
have success in learning process.

1 Personality: it is another factor that affects Foreign Language Acquisition. In
combination with the class environment, it can to inhibit learners or to encourage them
increasng more opportunities to learn. Children who are afraid of embarrassing
themselves by speaking incorrectly or by not being able to speak at all, may try avoid
opportunities to use language freely and fear can czhiklren notto try andadvance
their skils, especially when they feel they are under pressure.

1 Attitude. - Attitudes are the beliefs thatlearners have aboutthemselves, their
capabilities and abilitieGUTIERREZ 2002, p.8) definesattitudeas A Tendenci
predisposiciones relativamerdgstables de las personas para actuar de cierta manera.
Los componentes basicos de una actitud son: cognitivos, afectivos y comportamientos.
ElI componente fundamental de una actitud
Efficacy beliefs contribute significantly to the levelrabtivation and performance.

Attitude that is often used in conjutien with motivation to achieve is sedfficacy, is a

key factor that brings significant outcon

1 Learners Styles.(LIGHTBOWN AND SPADA, 1999, p.58) explain the imprtance
toknow | earner sdé pref er estyedas bdedshdeto deseribenan| e ar
i ndividual 0s natur al, habitual, and p
retaining new information and sskleslhelgsso t he

educators to understand how people perceive and process information in different
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ways Learning styles consist on a combination of motivation, engagement, and
cognitive processing habits, which then influence the use of metacognitive g&iillas
situation analysis, seffacing, and selévaluation to produce a significative learning

out come. I n this case, It is very i mporta

2.5. COMMUNICATIVE METHODOLOGY IN LANGUAGE TEACHING

According to (KRASHEN, 1987p. 56),Communicative English is that English which is
used to communicate in real life situations. Communicative competence is not only the
ability to apply the grammatical rules of a language in order to form grammatically corrects
sentences, but alsm know when and where to use these sentences appropriately. In
communicative language teaching, teachers set up situations that students are likely to
encounter in real life. Communicative language teaclaind learning puts emphasis on
meaning rather thmaform. Meaningis defined as what the speaker wants to say or what
message s/he wants to convey. In communicative English, situation is most important. It is
important to consider to whom the speaker is talking and what the situation is. Some of the
reseachers claim that CLT highlights both on function and accuracy. One of the most
characteristic features of communicative language teaching is that it pays systematic
attention to functional as well as structural aspects of language, combining these into a
more fully communicative view. Teachers in communicative classrooms act as guides,
rather than as lecturers and create maximum opportunities for students to practice language.
A communicative classroom is always busy with different activities like paikwgyoup

work, role play, presentation, debate, discussion, and dramatization. Classroom activities

and materials are selected according tolifsaheeds or an authentic situation.
2.6. COMMUNICATIVE APPROACH

The communicative approach is an umbrella ternddscribe themethodology which

teaches studentsow to communicate efficientlylt alsol ays emphasi s on
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responsibility for their own learning. It involvemoperation within group, se#ctivity,
and dictionarywork.

The first concern of commigative approach is language acquisition rattiean
conscious learning. According to Krashéna ¢ g u is & naturajpractess, similar to the
way children develop ability in their first language. It S8bconscious process when
students are not aware thie fact they aracquiring language but are using the language
for communi cag1987pnl0)do ( Kr as hen

The principles of communicative approach:

(Basedon www.aber.ac.uk website, from 11 April, 2006)

- Classroom environment provide opportunities fehearsal of redlfe situations and
provide opportunity for real communication. Emphasis oreative roleplays/
simulations/ surveys/ projectsall produce spontaneignd improvisation

- Within lessons students have to cope with a variety of eversitistions

- More emphasis on active modes of learning, including pair work and group work

- It offers communicative activity to students from early stage

- Errors are a natural part of learning process

- Communicative approach is studemtentated,as it follows studentsheeds and
interests

- Communicative approach is not just limited to oral skills. Reading and writing skills
need to be developed to promote students' confidence in all language skills

- Teaching grammar is set in context, studemts awarded of connectiobetween
communication and grammar

- Use of idiomatic/ everyday language (even shangds)

- Use of topical items with which students are already familiar in their lawguage-
arouses student so6é | wmetparticipadidn and | eads to
- Usage of authentic resources, such as newspaper and magazine pokctes, manuals,
recipes, telephone directories, videos,
To sum up, communicative approach refers to classroom activities in stbaénts use

language as @ehicle of communication, and the main purpiss® complete some kind
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of task. Students are required to use any and/thalbnguage that they know, and they
gradually develop their strategiesagommunication. There is a place for both controlled
presentation and semi controllEthguage practice, which brings optimal development of
s t u d lanyuage&kills.

2.7. MOTIVATION

(UR, PENNY, MARION WILLIAMS & WRIGHT, 1996, p. 6) Motivation is usually
defined as something that energizes and directs beha&®id, motivation is a complex
concept, and motivated individual exhibits many other qualities in addition to effort, desire,
and affect. Motivated individuals have as, both proximate and distalhey make their
attributions about their successes aaitlifes,etc. That is, the motivation individual display
has many characteristics, but we have found that by operationally defining motivation in

terms of effort, and attitude, we can adequately distinguish differing levels of motivation.

It is usually déined as something that energizes and directs behavior. But, motivation is a
complex concept, and motivated individual exhibits many other qualities in addition to effort,
desire, and affect. Motivated individuals have goals, both proximate and distal. The
experience satisfaction when they are successful and satisfaction when they are not. They
make their attributions about their successes and failures, etc. That is, the motivation
individual display has many characteristics, but we have found that bgtigmedly defining
motivation in terms of effort, and attitude, we can adequately distinguish differing levels of

motivation.

(LIGHTBOWN AND SPADA, 1999 p. 39) say about motivation, it is related with a high

level of achievement. Learners, who receive ivaion, usually are better in foreign

| anguage dleyassedhattone @ayuiresiianguagesoimy oneway-by exposure

to comprehensible input I f the 1 nput contains forms and
current level of competence ing languaged
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2.7.1. MOTIVATION TO LEARN

Teachers are concerned about developing a particularokingbtivation in theirstudents.
The motivation to learn(JERE BROPHY 1988 p. 205 describes tlsi kind of motivation

as follow:

fiStudents motivation to leans a student tendency to find academic activities meaningful
and worthwhile and to try to derive the intended academic benefits from them. Motivation

to learn can be construed as both as generaltmida si t uati on speci fic

Brophy goes on to sathat the general trait of motivation to learn is evident most often in
people who find learning intrinsically rewarding. They simply value knowing and
expanding their store of information. Learning is interesting and satisfying for them. Other
students hee the trait as part of sense of duty. They believe you should get the maximum

benefit from any experience, even if you did not choose the experience in the first place.

The state of motivation to learn exists when students take lesson activitieslgefibay
understand and improve, not jastfinishing the work or get the grade. They pay attention,

work hard and persist, even they are not particularly interested in the topic.

Brophyds description of mot i v attionpbetweero | ear
learning goals and performance goals. Motivation to and improve, not just to perform well.

You may remember that when the students work toward learning goals, they more likely to
seek challenges and persist in the face of failure. Many etemaaike up motivation to

learn, these include planning, concentration on the goal, met cognitive awareness of that

you intend to learn and how you intend to learn it, the active search for new information.
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2.7.2. THEMOTIVATION FOR LEARNING

A crucial assumptiomegarding the nature of the learner concerns the level and source of
motivation for learning. According to Von Glasersfeld (1989) sustaimmgtivation to
learnisstronghd e pendent on the | earnerds confidenc
Thesefeelings of competence and belief in potential to solve new problems, are derived

from firsthand experience of mastery of problems in the past and are much more powerful

than any external acknowledgmemtdmotivation(Prawat and Floden 1994). This linkg

with Vygotskyd szonk of proximal developmén{Vygotsky 1978) where learnewsre

challenged within close proximity to, yet slightly above, their current level of development.

By experiencing the successful completion of challenging tasks, learners gain confidence
andmotivationto embark on more complehallenges.

2.8. SCENIC ARTS

The scenic aris a great opportunity for people to express themselves. It can be especially
helpful to children and teens looking for such an outlet. Often, theater can help children
gain selfconfidence. Theateshould provide children with a way of having fun and
learning at the same time. It can be a great chance for kids to interact with others from all
walks of life.(CHEITAN TEAM, 1995 p.145).

1 Scenic art (otheater see spelling differences) is a branchtled performing arts.
While any performance may be considered theatre, as a performing art, it focuses
almost exclusively on live performers ctieg a selfcontained dramaA scenic art
or theatre (also a playhouse) is a structure where theatrical wonglays are
performed or other performances such as musical concerts may be given.

1 In warfare, aheatey or theatre or seat of war is defined as a specific geographical
area of conduct of armed conflict, bordered by areas where no combat is taking

place.
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2.9. PUPPETS

(GWIN, 1972, p.60) states that puppet is a wonderfuy that can becontrolled by an
operator and can teach kids and adult, all kinds of thingss defined bREYHMER,

1997, p.339) that a doll with a hollow head a person or animal artti blody, intended to

fit over the hand be manipulated with the fingers. While based (@KFORD
DICTIONARY, 1974, p.679) puppet is defined as doll small figure of anirat. With

jointed limbs by wire or strings used playsor doll of which the body cahe put in the

hand like a glove the arms and head being moved by the fingers on the operation. From the
definition above, it can be concluded that puppets are parts of visual aid for teaching
strategies especially in teaching vocabulary. It is beliekat guppet can give an element

of fun to learners. By inserting humorous elements, puppets are intended to attract the

student6s attention.

Hands puppet was chosen because ttdests might be motivated to laetive in the class.
Also, it can be easielo ask students to give responses and opinion. Besides that, hands
puppet is easy to understand, memorize, remember and could avoid misunderstanding

because the students see the object directly.

Preschool and elementary children love to be entertaindd puppets. Before using a
puppet with the class, make a plan. Select, discover a voice and create a personality for a
particular puppet. For example, choose a puppet with a large head and facial features that
will portray a commanding character, someoreskials can look up to and respect. The use

of puppets in the early childhood classroom can be used for teaching proper behavior and
making good choices. This is a very good idea for the beginning of school, when setting
classroom and playground rules. Mimgp circle would be a good time to "talk” to the

children and remind them of the rules.

Manners could be taught by a "refined" looking puppet, perhaps a dog wearing a suit.
Puppets may be used as part of the lesson plan to introduce a new letter andusibuad,
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for the letter "p", you would use a pony. This idea could also be used to count and teach

numbers.

Puppets may be used to help a shy child feel comfortable and express his or her feelings,
problems may be solved, arguments and disagreements nmagdbeed with the use of a
puppet. A crying child may be comforted and an unruly child could be given an opportunity

to make good choices, just by using a puppet.

Kindergarten children are also entertained with puppets. Share an idea or two and let them
make their own puppets. Set a theme or let the kids be creative, by having materials
available. Puppets may be made from a sock, cardboard tube, felt or a paper bag. Finger
puppets can be created by wrapping a piece of paper around the finger and taping it
Materials such as wiggly eyes, yarn for hair, construction paper, stickers, crayons, paint,

buttons, or any items suitable for making the puppets, should be readily available.

Provide a large packing carton and allow the children to design a puppedr.thEa

puppet and theater project could extend for a few weeks as a center activity. The children
may create a short puppet play and perform for another class. This not only teaches them to
work as a team, but allows them to feel proud of their acconmpéiats, problem solve and

build selfesteem. These are vital elements needed in the growth of a health
2.9.1. THE TYPE OF PUPPETS

As an educational tool, puppetsvieabecome very widely acceptédcause of their value

in helping students in personal developmamd the opportunity afforded in activity in the
building and operating puppets. In teaching using puppet as a media, it will be better to take
the available materials. Teaching using puppet can be used as the alternatives technique in
teaching learning paess. It is good to know a number of ways to make puppets so that
they can be used at different levels without repeating some types and methods of approach.

According to(LEWIS, 1973, p364) the commonly used puppets are:
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a) Hand puppets

It generally casists of a head figure anoolse garment or dressed fittedr er t he oper a
hand. The garment covers the operatorods wri
finger fits into the puppets head and the thumb and middle finger slide into tingsleev

form two movable arms. The hand puppet is operated below the puppet stages.
b) Glove and Finger puppets

It makes use of gloves to which small eosed figures are attached. Toyerator uses the
index and middle fingers as puppet legs. Puppet badiebe either flat cutouts or doll like

figure. These puppets are operated from the back of the stage.
c) Rod puppets

It usually has jointed bodies made with fsiifire, umbrella ribs, or thirwooden sticks
attached to arms, legs or heads. Rods can alsoséé to push animal cutouts, stage

furniture or scenery on or the stage or to move the rod puppets while on stage.
d) Marionettes

Marionettes are flexible, jointed puppets operated bggg or wire attachetb a crossbar

and maneuvered from directlypave the stage. Although they can be almost any size, they
are usually between 10 and 24 inches in length. Weight placed in their feet help to keep
them upright and in proper working condition. Marionettes are considerably more

complicated than puppet toake and to operate.
e) Shadow puppets

Shadow puppets are usually formed from agief thin card board or wootlh which

handles are attracted to permit manipulation behind a rear lighted while cloth or milk
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plastic screen. In this research one type ofpetipvas used. The writer used hands puppet
with a people puppet.

2.9.2. THE TECHNIQUES OF USING PUPPET IN TEACHING ENGLISH

It is important to know that all basiechniques of using puppett@aching vocabulary can
be practiced without puppet, but we must\knibe correct way to hold a puppet. Inserting
one hand into the body of the puppet and into its mouth so that our hand should be

comfortable with four fingers in the roof of the mouth in the jaw.
According to(REYHNER, 1997, p.98), there are five basiechniques of using puppet:
1) Lip Synchronization

It is synchronize the opening of the puppatouth with the spoken wordBhe puppeteer
should avoid moving the mouth at random during a sentence. The puppeteers save the wide

mouth openings for exaggeealtor loud expression.
2) Mouth Action

Practicing to p éymovidgehe puppetpeestthardowmvard without
moving his fingers upwa. A slight forward thrustingf the hand may help when first
starting out. This to make sure the bottaw jmoves and not the top of the puppets head

called by dAaflipping the 1ido.
3) Eye Contact

The puppeteer should look the audience retuldf the stage is elevatethe puppeteer
will want his puppets to look down a little matteanusual, rather thanver the heads of
the audience. This will ensure more effective eye contact. This is achieved by simple

adjustment of the wrist angle.
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4) Posture

To make the puppet appear naturally, gpodture cannot be ignored. @chieve this, the
puppet eer D hddr anrigmargyles to the floors with the hand level. The
puppeteer should not allow puppets to learn fetke or learn on the stages.

5) Entrances and Exits

There are many ways to enter and exit mippne of the ways is to makike puppet
appeas as if it is walking up or down a ramp. This movement uses the whole arm and
requires the puppeteers to keep his fare arm straight up and down while the wrist remains
relaxed using a motion. From the explanation above it is clear that each technidige has
own characteristic. The writer used the mouth action technique because it was easier to be

done. It was not difficult to do and it looked simple.
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GRAPHIC 1. PUPPETS AND SCENIC ARTS
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2.10.VOCABULARY

Vocabulary plays an important function in learning a foreign language, because it links the
four linguistic skills listening, speaking, writing and reading all together, in order to
communicative well in a foreign language, students should acgnisdlequate number of

words and should know how to use them correctly. Everyone could benefit from
increasing theivocabulary knowledge level, it is essential Bmginning language learners
(SCHMITT AND MCCARTHY, 1997, p.6 ) agree t hbanowledge ealdes ul ar
language use, language use enables the increase of vocabulary knowlekigevdadge of

the wordenablesthe ncr ease of vocabul ary knowl edge
learn enoughvocabulary inorder to learna foreign langage. They continue explaining
(1997: 165) nAs smal | children | earn vocab
the world, as it categorized and described

(DAVIS AND PEARSE 2000, p.59) sayii n communi cati on, vocab
important than grammar, it is frustrating for intermediate learners when they discover they
cannot communicate effectively because they
in the same senséMORGAN AND RINVOLUCRI, 1992, p.3) state AANnd ye
learner of a foreign language knows only too well, words are essential, and the lack of them
leads to feeling of insecuriily t hey al so gi ve avoaogeisitionnof ui t i
vocabulary is

1 Vocabulay acquisition is not a linear process, because it must be learnt associatively.

1 Vocabulary Acquisition is a personal process, therefore, associations are based on our

own past and present felt experience

1 Vocabulary acquisition is a social process. Learelarge their apprehension of word

meaning by interchanging and sharing them with others.
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2.11. TEACHING METHODS

History of teaching English language reachesntddle ages. Over such a long period of

time linguistic methodology faced to reforms many timEse aim of these papers is not to

map development of all methods used within the history but | focused on two, commonly
used in todayob6és conditions: puppets met hod
consists of experiments that compare teachmeghods. Quite simply a group of students is

taught a foreign language usittjpsemethod.

The Puppet Method uses "puppets” of different sizes and colors as a tool for asking the
child questions. Using puppets is an indirect and playful method to #lewhild to tell

his personal storpMethods used in this project such as:
Total Physical Response

This method has many advantages. First of all, it produced a lot of fangaohildren.
Second, it helpshildren to remember words or phrases meaningfiilyrd, it was a good
tool to motivate introverted reticewthildren toparticipate. And the last reasas,thatit
was used both large and small classes and also, outdoor classroom.

The importance of this is because children responded to commandsdgbaed physical

movement or actions. AREILLY VANESSA, 1997, p.9 ) punctuali zes fdch
through directexperience vidhe five senses, and do not yet understand abstract concepts.

For this reason language teachers find it very useful to usatwhi s known as
Physi cal Responseso (TPR) this means gettin
are talking about o, this method helped the

ability creating an active and participative class.
Natural Method

This method stated by Terrell and Krashen, was based on a humanistic approach.

Compressible language input highlighted. The purpose of this method wase tthe
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language to communicat Children were motivated to learn the second languageein

way in which they learned the first one.
The Silent Way

In the Silent way, children of the school interacted with physical object (toys, puppets,
object of the classroom, recyclable material, nature), efeildren discovered andreated
thelanguageby themselves rathéhan being directly taught by the teacheh i | d@hink n
and Sayo. I n ot her wor ds, chil dren const

experimentatio. Children were active agentsthre process of learning.
Suggestopaedia

Suggestopediapays attention to the classroom environment. For example, during a typical
lesson development, teacher used the music with three objectives: it created comfortable,
confident and rel axed cl assr oo mivefileet, mo s p h e
enhancing learning process, and socializing children with new English vocabulary, at the
same time the development of English Language vocabulary pronunciation.
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CHAPTER Il

WORK PROPOSAL
Thepurpose othis chapter is texplainthe processof the use opuppets and scenic
arts in teaching English to develept u d ebility o speaka tVid | a Al e man

school.
3.1. RATIONALE

First of all, as a theoretical justification, puppets and scenic arts mighh lexcellent
techniquefor teaching Enlish since they allow a wide variety of interactive activities,
engaging effectively the English language skills, such as reading, listening, writing and
speakingBesides, the® themes could be helpful for those students on an elementary level
of languageproficiency. The students need a new way in learninglishgn general and

especiallyin vocabulary

Puppets and scenic arts could support children in socializing, begappets and scenic
artsare part ofsocial and integralssues, for example: Envimment,Mathematics, Social
Sciences, Geography and Health. Therefore, the application of puppets and scenic arts

would facilitate effective language learning, in our case English.

The second reasomrfsuggeshg the use of puppets and scenic arts to tdaatlish to
children isfocused on language teachers,ve® can consider introducing puppets a
techniqueto improveboththeirs t udent s 6 v oc ab uluseopfthelaaguage r ac y

asa communicative resource.

The third reason to teach with puppé&t related to the higevelofst udent s6 mot i v
study aforeign languageSome eachers who commonly experience difficulties with
studentsé apathy, indi fference, cophfndavi ty
solution whenpuppets arentegrated agart of the teaching and learning process. The

students can beughtEnglish without stresss puppets help control anxiety and shyness,
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so students have more opportunities to express tpamions and feelings. Studertan
acquire new expernces during the process of learning a foreign language which is not
always possible during a typical lesson. There also encouragk to cooperate and

collaboratewith their pees.

3.2. OBJECTIVES

3.2.1. GENERAL OBJECTIVE

To teach Englishat an elementary level &illa Alemania Schooln EI Alto city using

puppets and scenic arts, to impragnmunicativgorocess in teaching English.

3.2.2. SPECIFIC OBJECTIVES

- To teach English as a second language to students by using puppets and scenic

arts.
- To elaborate ayllabus deginbased on puppets and scenic ags technique

- To designappropriatematerials with puppetfor learners of the "8 grade at

nvilla Al emani ao school

- To provide students with useful vocabulary to communicate in the English

language at an elementagyeél.

- To foster students imagination using puppets and iscarts to improve

communicatiorand creativity.
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3.3. ACHIEVEMEN T INDICATORS

During the process of this wotke indicators are the observable aspects of a variable.
In education, the indicators areet observable aspects of a competence brj ect i ve o
(Tintaya: 2008; 388).

He also argues that the indicators need to be specific because these leadcis tar

objectives and get results.
The indicators for achieving objectives of this work are thieyohg:

Achievement Indicators

Indicators Task / Activities

The teacher sees the level of knowledge that x  Application of the diagnostic test to
studentshave inEnglish Language. (See the students in the first week of the
Appendix A) :

project.
Elaboration of Syllabus Design for students x Implementation of the Syllabus
taking to account the use opuppets andscenic Design according to the students’
arts.

needs.
The studentswrite and sayshort sentences in x Learn vocabulary and grammar
English. (See the appendix E) through Puppets and Scenic Arts.
The studentsstart to build up orally among x  Work with short conversation time
themselves in English.
The studentsparticipated dynamically in the x The use of Puppets and Scenic Arts
English class using Puppets and Scenic Arts. to learn the four languageskills.
The studentsrecognize the correct ) h ) it
pronunciation of words in English. x Listen short storles with puppets
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x  The studentsuse real object such as puppets. about animals
(See the appendix C)

_ _ x Realize short conversationn front
x  The Puppets and Scenic Arts motivate students

to participate in classroom. of the class.

x  Writ e short sentences in their

notebooks.

x There is a permanent longing assessment in thg¢ x The evaluation o]
English learning during the nine months. (See performance in the process of

the appendi E) learning.
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3.4.

ACTION PLAN

Action strategies aractivities andprograms that are developed during the period

devoted to this work. Thus, the goal® carried outhrough four mai stages.

In this part,we explain the chronogramf eachlesson, the datethe topic, and the

activities.
FACE TOPICS DATE ACTIVITIES EVALUATION
- Diagnostic:
st | GREETINGS From March Everybodyintroduces him or Games
1 herselfin front of the class, and
VOWELS 1% to May 28 they say a short conversation only Many ideas.
ALPHABET with greeting and they start to act
2010 ive:
OBJECTS Write the objectén our notebook. Formative:
Studentswrite and recognize the .
object and numbers in our bookle Observation
Studentspractice in oral form, thef COMparation
theyact withour puppets .
Classification
Students maka role play after )
theylistento music Elaboration
NUMBERS Studentdistento the promnciation| Sumative:
of the alphabet.
no | ANIMALS From June 1™ . . List of
2 A They practice with our names ar cortege
COLORS to August 27 play with our puppets
2010 They paint our booklet anq ~ Tests
recognize the colors and animals .
oral form. _Eva_lua_tlon
gualitative
FAMILY From August Studentsplay to family withtheir | and
st puppets and identify the family if quantitative
o | Preposimon | 31 to their booklet. a
3 November 2¢’ They act in frontof the class in
WEEK FRUITS couple
2010 They makeshort sentences itheir
notebooks with the verb toe.
Finally theyact and play with thei
puppets
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SCHEDULE

CONTENIDO

GREETINGS

VOWELS ALPHABET

OBJECTS

SEPTIEMBRE
MARZO MAYO JUNIO AGOSTO NOVIEMBRE
6 al 10 13 al 17 01 al 24 02 al 27 3al7 10 al 28

NUMBERS

ANIMALS

COLORS

PREPOSITION

DAYS OF THE WEEK

FRUITS
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3.5. SYLLABUS DESIGN

Syllabus design refers to the selection of items to be learned at thiegad those items

into an appropriate sequence. The designer is concerned about not just with lists of what

will be taught and in what order, but also with planning implementation, evaluation,
managements and administration of education programs. Ther@ mumber of types of

language syllabus, all of which might be taken as starting point in the planning of a new
cour se, or ter mbs, a year b6s wor k. Every sy
certain criteria, such as: learnability and frequeneliich caninform decisionsabout

selection anaebrdering. It is a major decision in language teaching and it should be made as

consciously and with as much information as possible.
3.6. LESSON PLAN

Lesson planning is def i nedfdiferentietenentsiatoda of
coherent whole so that a lesson has an identity which students can recognize, work and
react too. I n order to design a | esson pl al
as: the language level of students, the educaltiamd cultural background, the likely levels

of motivation and the different learning styles. Moreover, it is also important knowledge of

the content and organization of the syllabus or curriculum we are working with and the
requirements of any exams whithe students are working towards. (HAMER 2003:56)
Definitely, a lesson plan would be a map that guides the teacher to reach the route to
achieve the course.

3.7. EVALUATION

Evaluation wawviewed as an integral part of the professional role of teacheadudion is
the estimation of thdearning and teaching process. Also, the evaluation of cognitive

competences is going to judge the grade in which the objectives were achieved.

Evaluation helped thteacher to get thieedback about the efficacy ofethod inlearning

and teaching processes, it also provided a wealth of information to use for the future
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direction of classroom practice, for the planning of the courses, and forattegement of
learning tasks fostudents.

Taking into account that the populatisraschildren at an early agé was rot appropriate
to work with a quantitative evaluation but with a qualitative evaluat@md with a

quantitative evaluationtogethetin this sense teachstiook parametersf evaluation.
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CHAPTER IV
DEVELOPMENT OF THE PROPOSAL

This work hasseveral activities and pedagogical resosrme teachindgoreign language to
children To teach English at an elementary level to children using puppédtsaenic arts
as atechnigue,ev capt ur e c HarleainngBEndish langnage In this way, we

motivate children irthe learning process.

I n the syll abus, we have eleven units which
project was developed for 9 months, since March to November 2010 fr@@ t213:00,

one hour per class and three times per week.

In consequencat is important to underline some benefits that the use psi@me scenic

art provided tachildren in the process of learningdtish. As well asemphasize the social,

emotiona) and psychological benefits that learners developed.
4.1 LENGTH OF THE PROJECT

The course application lasted Gfbnths and five days, frodarch 14 2010 to December
20, 2010 in the afternoons from 12:00 to 1.
was monitored by the teacher English and the principal of the School).

There was a period of organization during the third week of Febsoasg couldplan the

way to carry out all the activities that were going to be developed during this program
accordng t o childrends needs. @&ppliedtqg 30 thideenafi agno
t h ¥illa@lemania Schoa duringthe first and second week bfarch, due to the specific
characteristics this children hadhe diagnostictest was applied about theigeneral

knowledge.

After the diagnostic evaluaticmmeetingvas heldw t h chi |l drends mot her

explained the purpose and objectives of the project. There was a period Pedagogic
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Adaptation in which children and teachéarteracted tastablsh thento the program of the

course.
4.2. CONTENT

The contents of the course were designed according to the English language needs of
elementary school students. Likewise, it is important to mention that language is a valuable
instrument enabling people to aete an effective communication with others. Therefore,

this content conveys the syllabus of this course in the following ways.

The wholesyllabusor contenthave eleven units, based on topical and fictional syllabi.
Most units of the content included geal topic for the basic level, such as; presenting

oneself, numbers, animals, objects in the classroom environment.

This syllabus proposal was a studeanhtered design becausenmas focused on the

s t u d eeeds €hildren became real learners, they @adhink rather than simply
remember. They participatein active task which tended to allow for greater
creativity and responsibility. It is important to highlight that the themes were included
accordi ng t basitnneetls of kmowledhe.e n 6 s

Thestructure of the syllabus referred to grammatical aspect based on basic structures of
English language, for instance, verb in affirmative, interrogative and negative forms,
demonstrative articles, and pronouns and so on. Therefore, all activities created a

positive feedback on students and reinforced their English language knowledge.

The syllabushas 11 units someunits aresubdivided in order to make a systematic

development of each lesson. The syllaiswdivided in three stages.

7 Initial Stage- The initial stage comprised the first part of the project, includog
lessonsGreetings Vowels Alphabet andObjects.

1 Middle Stage- The Middle stage covered the second part optgct, including four

lessons for exampl&umbers, Colors, Animals and Prepositions In On Under.
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1 Final Stage- The finalstage covered the third part of the project, including three

lessonssuch as;The Family, The Days of the week and he Fruits.
4.3. METHODOLOGY

During the project application we worked in small groups, it way wseful to make
communicative activities. Each group was characterized by puppets form, each group
passed to the front of the class and they realized a short conversation. Moreover, we
worked in pairs; it was very useful to guide dialogues. Inthis&iid acti vi ty al |l

puppets had the opportunity to talk.

During the process of teaching and learning we used different lessons(plesaterials

can you seeoon appendix ncC

This work is oriented to offer a technique based on the teachingngfidh through
participation in order to get and maintain children attention. With this technique children
enjoyed the process of teaching and learnifigs process is a constant one, it involves

direct participation in a dynamic research process whil@itmiong and evaluating the
effects of the researcherods actions with th

4.3.1. TECHNIQUES

The real set up of thepuppetshatrepresergthe child and higamily, and visualizeshem

from "a distance", gives an overview of the intemredhtionships and hierarchies. The way
the child puts the puppets down gives an insight in the often complex history of the family
relations. The visual distance helps to lexp the difficulties, problemstensions and

entangled complex interaction patief the family system.

The puppets represent children, adults and elderly people. They can sit, stand and move
their arms and headkor the understanding of the investigation is necessary to follow a

series of stages for the achievement of our objextive
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a) Development Period - It was carriedout by means of a sequence of procedures,

beginning with the motivation tget theattention of the children and girls.

b) Stage of Experimentation - In this stage was sought to show children the use of

puppets and sog arts to promoting the active participatioiall children.

c) Final stage - Each one of the children participated in the scenamwiding their

short story as well ashatthey learnedvith puppets

We usedpuppetsand scenic arts in particular toheeve a significant learningenglish with

this techniquave can develop many dexteritieend abilities

With the uses of the scenic adad puppetswe canachieve the objectives dh could be
developed inchildren Suchare: Oral expressionCompanionshg, Manage of sounds

CompetitionandPerseveres
4.3.2. STRATEGIES

In order to have students feel confident and motivated, strategies inside and outside the
classroom were carried out. Such strategies stelgents tdoe more active andynamic, so
children woutl feel they are part of eadttivities such as; games, songs, dialogs, short

stories (puppets), pictures and objects.

Anotherimportant aspect to mention tise oral evaluation of the didactic material, visual

aids, charts, audiovisual material, mateviséd for each activity detailed in the lesson plans

and class decoration for the teaching on the different lessons made by the teacher. Because
of the importance of working with children and the impact that all these resources had in
chi | dr e n 0 sleapnmgiscnecsssary @ofsay that the planning and the appropriate use

of all the pedagogical resources mentioned above helped to the efficient development of the

English course.
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4.3.3. SELECTION OF THE STUDENTS

Students who participated in this project w8ffrom to 7 and 8 year oldChildren of the
fiVilla Alemania Schoad  hnaver studiedEnglish beforeThe reason to sait thisgroup
of people wago apply the use of pupfs and scenic arts to teach Englishguage aearly

agesand to motivate them toden by doing and enjoying.

In that period of the projectve had30 children 17 girls and 13 boystho were able to
cover the four lessons of thwtial stage, 3 lessons of the middle stage 4messons of

the final stage.

4.4, PROPOSEDSYLLABUS DESIGN

In this part we have new syllabus design the ideaof, Prefectura detlepartamento de La
Paz.Secretariade ProtecciénSocial. Programade Alfabetizacioninformatica2008 It says
AThe syllabus design is the mostaiiahfher t ant

activities thatve comprehendnt h e dtlhas ¢he followingstructure:
T Subject - It is the topic the teacher has to teach.

T Level - It is the differencébetween level®f the school such as, elementary and

secondary.
9 Grade. - Itis thegrade thastudentdave.

9 Schedule - It is the numbeof days anchours that the students have a class or an

activity.

T Supervisor. - It is theperson who verifieghe activities that the teacher realizes in

the class.

1 Teacher. - It is theperson whdeacles students marifiings inthe class.
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1 Time. - Itis the timeof the projectaboutdays, months or years.
- Competences

To develop a curricular design we start from the competences that guide the curricular
areas and transverses. The competences foiomlbaélongs to the analysis famhat
kind of people we want to train. It i mpl i

the education has to favor students in and for life.

The competences are MAdAcompl exingcfeelm@and t i es
acing: efficient, relevant and pertinent as a product of skills, attitudes and knowledge

in intentional process and spontaneous learnifBREFECTURA DEL
DEPARTAMENTO DE LA PAZ. SECRETARIA DE PROTECCION SOCIAL.
PROGRAMA DE ALFABETIZACION INFORMATICA 2®8)0

- Indicators

The indicator isthe criteria; we use in order taneasure the learningbjectives It

servegheteacher to build up evaluation criteria.
- Contents

The indicators provide three content types:

1 Conceptual Contents:They refer to facts, dat definitions, concepts, laws all

related with knowledge area.

1 Procedural Contents:Bui | d up t he wa yaset df actionsd o 0 .
that are in order and are addressed to a goal. Frequently the words practice

and skill are used as synonyms.
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9 Attitud inal Contents: Those & the attitudes and values. Theylude
conduct, rules and human values desired to person development and social

implications.
- Strategies

The curricular design also defines strategies that favor the learnteg@ching

process deslopment. These strategies are addressadrtts the constructivist

learning conception.

- Evaluation

Finally, the evaluation allowt amplify or havea perspectiveas a feedback and
improvement process. It is appliéal theteachinglearning process analso in the

curricular design.

Accordingt o fiPrefectura del SBaepaarde &notecoidno de

soci al Programa de Al f.abetizacin I nfor ma

Taking intoaccounthe elements we propose the following syllabus design.
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SYLLABUS DESIGN

SUBJECT ENGLISH
LEVEL BASIC
GRADE THIRD
SCHEDULE TUESDAY 1T THURSDAY T FRIDAY
SUPERVISOR JUAN APAZA
TEACHER SULMA CHURA QUISPE
DURATION 9 MONTHS
CONTENTS
COMPETENCES INDICATORS ACTIVITIES EVALUATION
CONCEPTUAL PROCEDURAL ATTITU DINAL
The students are The teachewrites the
able to: 1  Wecopy the first vowels onthe board.
ite i Aft h t
 Towritein UNIT ONE lesson orihe board 1 They value _tﬁr eac Onetrepe; _ .
1 Identify correctorder the each word in with ourpuppets anwe | - Djagnostic:
h . | GREETINGS | T Welearnthe new ish learn the vowels in
eachone o vowels. vocabulary with our English. English.
vowels in Good puppets We prepare dialogugo
English. morning ' two students for adn
 To identify the  We make a short | They show front of the class.
vowels on the Good conversation with our friendship with \g;\rlse?irrfgsare charts of the Games
f Relate the board. afternoon F)uppets and we present  heir puppets in We preparanoral test
English  Toread and in oral form. oral form with the previous
greetings write the Good 1 Wepractice thdesson knowledge, finaly we Many ideas.
) . . i ; sing a beautifusong in
with greetings in evening repeatingone by one. English.
Spanish. English.
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Identify
each one
words of
the
alphabet in
English

Compare
English
alphabet
and
Spanish
alphabet.

To relate English
alphabet with
Spanish

To dbserve each
letters and
practice in the
class.

To practice the
alphabet in the
class.

To make short
words with the
letters.

UNIT TWO

THE
VOWELS
AND

ALPHABET

We practice théesson
with alphabet flags,

postersand visual aids.

We name eacletter

with our puppets.

We find the letter on
posters and find the
letters on the visual

games

We reinforce the lesson

with a song.

1 They develop
inference
thinking just in
English.

1 They show
solidarity in
groups to
practicethe
alphabet.

The teacher
contextualize the
alphabeby using the
alphabet flags, posters
and visual aids.

With our puppets name
each letter giving
emphasi®n
pronunciation

Wefind theletter on
postersand findthe letters
onthe visual games.

We write ourpuppets
names with the alphabet
and everybody spalit.
We make a dialogue with
our puppets in front of the
class.

Finally, wesing the
alphabet songnd we
realize theoral

presentation.

Formative:

Observation

Comparation

Classification

Elaboration
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1 Recognize
the object
in Endish.

9 Describe
different
object in

English

To identify the
object in

English.

To practice the
pronunciatiorof

each word.

To make short
conversation

with puppets.

To compare the
objects with the
clothes.

UNIT THREE

THE
OBJECTS

IN THE
CLASSROOM

We show flash cards

related withthe unit.

We copy t

name on the rd

We repeat actobjects
andwe act in front of

the class.

We make agame with
our puppetso reinforce
the lesson.

h

They develop
inference
thinking just in
English.

They help to
classmate in
short
conversation
and practicehe

lesson

I The teacher

contextualize thelesson
by showing flashcards
related with objecand
theteacheiprovides
children apiecef mass to
mold thedifferent objects
by comparing the
flashcard.

Then we copy in ounote
books.

We act with oupuppets
in front of the class.
Teacher with her puppet
shows many pictures ang
she asks sonmuestion.
Then teacheprovides
childrendidactic toy and
they play with it.

Finally we make
dialogues by asking and
answering to the questio

After werealize a game

Sumative:

List of cotejo

- tests

- valuation

gualitativey

57



 Count the
numbers in

English

1 Learnthe
pronunciati
on of the

words.

To relatethe
numbers wih the
days of the

week.

To practice the
numbers in the
class.

Toorder the
numbers in
English.

To observe the

numbers.

UNIT

FOUR

THE

NUMBERS

Werealize ashort

presentation.

We copy thenumbers
on the board.

We realize a activity

with our puppets.

We practice théesson

with a song.

We repeat althe
numbersn Englishto
reinforce the lesson.

1 They

collaborate into

the class

They are
solidarities
with their

classmates

Theypractice
thelesson with
their puppets.

The teachepresers the
lessorby showingthe big
coins wth number on the
board after teacher
explains eaclone.

We realize amactivity
with the numbers, and
thenwe copy thenumbers
in our note books.
Welearn to ask and
answer theime in
English using the
grammatical structure.
We sing a songpt
encourage children to
learn the numbers in
English.

We dance with the
number partner

Finally, we realize final
activity with our puppets

Quantitative

1 -reflexidon
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Describe
colors +
adjective +
noun in

English

Identify
the colors
in English

To describe the
colors in the

clothes

To describe the
colorful object in

the classroom.

To use the colors

as adjective

Torecognize the
colors in

English.

To practice the
grammatical

function.

UNIT FIVE

THE
COLORS

 We show the colors

using multicolored

posters and visual aids

Werealize ashort

conversation with our

puppets.

We practice the colors
with a game

1 They identify
each word in

English.

1 They repeat
each words in

English

1 They make a
short
conversation
and collaborate
with their

classmates

The teacheshows the
colors using multicolored
posters and visual aids.
We describe with our
puppets thedors of our
clothes anabjects in the
classroom.

We realize a dialogue
with our puppetselate to
the colors.

After we combined the
colorsand everybody
repeats with puppets
We make short
conversation wittour
puppets

After we practice the

colors witha game.
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 Learn
English
vocabulary
about

animds.

{ Learn
pronunciation

in English.

1 Imitate
sound
animals

using the

ani mal

finger
puppets.

1 Toidentify the
animals with

their puppets.

1 Torecognize the
animals in

English.

 Todescribe the
animals in the

class.

UNIT SIX

THE
ANIMALS

We copy he lesson on
the board.

We count sshortstory
in English.

We make a
representation in front
of the class.

We practice the lesson
with our puppets.

We repeat each words.

M They help to
their classmateg
to realize
sentences in

English.

1 They identify
each words in

English.

1 They
collaborate to
practice their
English with

other student

I The teachemntroduces

thelesson withour
puppets counting short
storyabout animals.
After theteacher explains
the characteristiosf each
animal

The teachegivesto
childrena n i npuppéts
to encourage children to
make ashow inthe
classroom. After the
teacherdivides theclass
in three groups for an
activity with our puppets.
Finally we singa

beautiful song and we
realize acommunicative

game.

60



 Learn
English
vocabulary
about

preposition

1 Recognize
the
preposition
ina

sentence.

To read and
write the
preposition in

English.

To make short
conversation
with
prepositions

To identify each
prepositions in
English.

UNIT SEVEN

THE
PREPOSITI
ON:

IN, ON,
UNDER

We copy the prepositior|
on the board.

We realize a activity
with our puppet.

We repeathe
preposition withour
puppets.

We act with our puppets
saying thepreposition in
front of the class.

We makea summary of
the lesson.

They are
responsible
with their

homework.

They identify
the prepositia
in English.

They act in
front of the

class.

The teacheintroduces
the lesson on the board

andsheexplains the

functions of eaclone then

the students copy in their

notebooks.

We say thepreposition
with our puppets irfront
of the class.

We make ahort
conversatiorwith our
puppets.

The teacheasks tahe
students abouhe topic.
Finally weactwith our
puppetausing the

preposiions.
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Learn
English
vocabulary
about the

family.

Recognize
the
menbers
of the
family in

English.

To dassify of
the family in

English

To identify the
family on the

board

To practice the
family with their

puppet.

To adbserve the
members of the

family

To compare the
English and
Spanish

UNIT EIGHT

THE
FAMILY

We copy the lesson on
the board.

We identify many
pictures related to the
topic.

We repeat ta
members of the family
in English

We makeshort
conversation in English,
We reinforce thdéesson

with a representation.

They valughe
newvocabulary

in English.

They
collaborate to
write short
sentences in

English.

They actin
front of the
class and they
speak in
English.

The teachemtroduce
thelesson about the
family by showing
childrenpictures on the
board then weepeat with
our puppets.

The teacher puts on the
board some words about
the familyeachstudent
have to choose onafter
we repeat with our
puppets, finally wecopy
in our notebooks.

We make a short
conversation with our
puppets in front of the
class.

We make fivegroup in
theclass eaclgroup have
to recognize the family
with their puppets.
Finally we make aract
relatedto thefamily.
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1 Identify the
days of the
weeks in

English

Y Learnthe
words in

English

9 Understand
the words
in English

1 To practice the
English language

9 Tolearn English
vocabulary about
the days of the

week

1 To talkabout
their favorite
day.

9 To use the time

expressions.

UNIT
NINE

THE DAYS
OF THE
WEEK

We copy the lesson on
the board.

We identify many

pictures related to the
topic.

We practice thdesson

They help to
write short
sentences in

English.

They identify
each words in

English

They value the
words in

English.

They can help
to sing a song
in English

The eachercopieson the
board the days of the
week

Werepeat eackvordin
English.

We makeflashcards with
pictures othe days.

We have color worksheet
about thedays ofthe
week in order wean
internalize the new
vocabulary.

Wetell a poesyabout the
daysof the week.
Teacher and students
realize a shoractivity.
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Students will
write the fruits,
recognizing what

fruit eat each day.

Students will
relate the fruitsn
English.

1 Toidentify the

fruits

9 To practice the
words in
English.

1 Tosay what fruit

is their favorites
andrecognizes
it.

UNIT TEN

THE
FRUITS

We copy tfe fruits on
the board.

We learn the words in
English.

We ask question by
using What is this?
What is tha?

We practice our
knowledge filling in a

chart blanks.

1 They develop
inference
thinking just in
English.

1 They work in
groups to
practices the

fruits.

The teachemtroduce
thelesson abouftruits by
showing childremeal
fruits with ourpuppets.
We prepare a fruit salad.
We realize amactivity
childrenc ol or t h
worksheets toaor and
talk about likesand
dislikes

We actwith our puppets
related with the fruits.
Finally we eat the fruit

salad
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4.5. LESSON PLAN

The lesson plan isn@ of the most important toals teacherslt is a guide which provides
all the steps that must be followed by the teacher in order to achieve linguistic and
functional objectives. Agood lesson plan should contain the objectives of the unit, the

timing, the stages, the resources, and the activities that will be carried out during class.

The | esson plans were a syst ema,tbecausegtui de

contained a deep description and instruction to carry out the lesson.

The lessa plans corresponding to the elevamits proposed in this project are going to
guide the steps to be followed in the process of teaching English language tasdven

eight year old children

As part of a complementary resource in English classroom develophtentaterials

used during the classes were visual aidscaiilonal graphs, pters, videospictures

books, cassettend songs to motivate childrenwasll as to help them reinforce what they
learned through this educational resource, but all focused with the use of the puppets and

scenic arts.
The lesson plahas 10 steps such as:
1. Step- Itis the sequence of the each activity.

2. Time.- This is the time of each activity that studemtakein the classroom.

w

. Activity. - It is all theactivities that wenakein the classroom.
4. Purpose: It is the description of the intention of each activity

5. Stage: In this part we identify thgphase of the class. Thewe choose the
techniqueto describe thigart, because iis the easiestechniquef o r Abeginne
teachers, it is far too teacherientated and controlled he puppets and scenic arts

give students the opportunity to practice thew words The practice and
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productionstages are chances for students to use and refine their understanding.
(STAIRE 1991: 126)The PPP or the 3Ps stands for Presentation, Practice and
Production a common approach to communicative language teachatgwtbrks
through the progression of three sequential stages.
(Http://englishraven.com/ESL_ERKL

6. Presentation- Thisis the introduction to a lesson, where teacher uses realistic
situations. It can be achieved through using pictures, dialogs, imagiratiactual

Acl assroom situationso, in this stage
doubts. In thispart we avoid interrupt orcorrect errors, since this will inhibit

learners.

7. Practice-Iti ndi cat es t he st udgprdctcdinpgairsarct i c e .
in groups. In our case we use the puppets and scenic arts in order to create
familiarity and confidence with the new language. Also in this part the teacher

directs and corrects

8. Production.- It is seen as the culmination dfet language learning process,
whereby the learners have started to become independent users of the language
rat her than student s o fherdidtoesomelsow fpailitatg e. T h
a realistic situation or activityvhere thestudents nstinctively feel the need to

actively apply thdanguage they have been practicing. The teacherrddesrrect

or become involved unless studentdirectly appealto him/her to do so.
(Htto://lenglishraven.com/ESL_EIFL

9. Interaction.- It identifies therelation between teachstudent (TSs) and the
role of them in t he | e ar beimargcol@abo@to/e s s .
to actas a facilitator, providing resources and reacting to the dem@@$AIRE

1991: 84) The content is determideby the teacher and students listen attentively
and respond physically wommands given by the teach&hey are encouraged to

speak when thefgel readyto speak.
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10. Skill.- In thispart we mentionthe skills developed by a specific activity. In

our case the most developskill is listeningas we can see in the examples.
However, we can not brush aside the other skills such as speaking, reading, and
writing; that also are part of our lesson plan to consolidate structures and

vocabulary.

11. Resource/ Aids- In thispart we mention the materials used and the produced

such as flashcards, photocopies, notebooks, boards, etc.

In order to develop lesson plan, we have used the following keys;
T: Teacher

Ss: Student (s)

L: Listening

R: Reading

S: Speaking

W: Writing

And we present thiéareeexamples in our lesson plan.
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LESSON PLAN

UNIT ONE

ATHE GREETING o

OBJECTIVE: To introduce the use basic greetings

STEP | TIME ACTIVITY PURPOSE | STAGE INTERACTION SKILL RESOURCES/
AIDS
1 3 The teacher gregstudents in English | To motivate | presentation T/Ssi L/S Oral
and she cousfta short story withhe the class presentation
2 7 Teacher introduces herself and exptai| To develop T/Ss WI/L/SIR
the rules of the class. the lesson
Ss/Ss
Teacher contextualizghe first lesson
by using posters, visual aids athe
puppets.
3 3 Teacher says hello to students making To introduce T/Ss L/S Flashcards and
hand movements witthe puppets. thegreetings uppets
pupp g g Ss/Ss WIR pupp
4 10 | Teacher gives the students a piece of | To specify T L/S Gestures oral
paper where they have to write their the use
names and have to put on their sweg WIR
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5 Teacher &ashgloigoqgde t To verify Practice T/ Listening L/S Gestures and
morning , good afternoon and good what they postcards
night to everybodys moving the hand| understand WIR
and the teachaepeats twice. puppets

12 | Students repeat with their puppets the To reinforce| Production Ss/Ss L/S Puppets and
greeting. Then, they create a short their handout
conversation and gretitar classmate | knowledge WIR
one by one.

10 Students makthe same activity with T/Ss Ss/Ss S/L
their puppets.

5 Teacher concludsgtheclass saying goo( To use the T/Ss L/S Gestures oral
bye and raking a gesture wither new with puppets
puppetandeverybody repeathie same.| vocabulary Ss/Ss WIR

5 Unexpected times

60 | Total minutes
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UNIT TWO

ATHE VOWELS 0

OBJECTIVE: To recognize the five voweland identify eaclone.

STEP | TIME ACTIVITY PURPOSE | STAGE INTERACTION SKILL RESOUZCES/
AID
1 3 The teacher gregtostudents in Englisli To motivate | presentation T/Ssi L/S Oral
and she cousta short story with her the class presentation
2 7 Teacher introdces thdesson and To develop T/Ss WI/L/SIR
contextualizes it busing postersvisual | the lesson
aids explaining the differences betwee Ss/Ss
Spanish and English vowels in
pronuciation
3 3 Teachemexplicatesvords of To introduce T/Ss L/S Flashcards and
representative objects beginnwgh reetings uppets
eae:hvowel. J gnnng ) ) Ss/Ss WI/R PP
4 10 | Teachedescribs thedifferences To specify T L/S Gestures oral
between Spanish and English vowels the use
pronunciation. After teacher explains WIR
words ofrepresentative objects
beginning with eackiowd.
5 5 Teachelasks students they understang To verify Practice T/ Listening L/S Gestures and
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the meaning of the words what they W/R postcards
understand

12 | Students repeat with their puppets the To reinforce| Production Ss/Ss L/S Puppets and
vowels. Then, they sit in pairs, each students’ handout
group need to have a setwaiwels;each| knowledge W/R
one needs ttake avowel to make a
short conversation.

10 | T e a c Ipuwppedspells her namedan T/Ss Ss/Ss S/L
findsthe vowels in itThen each
studentdoesthe same activity with thei
puppets.

5 Teacher concludebeclass saying goo( To use the T/Ss L/S Gestures oral
bye and making a gesture with her new with puppets
puppets anéverybody repedhe same.| vocabulary Ss/Ss WIR

5 Unexpected times

60 | Total minutes
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UNIT THREE
ATHE ALPHABET 0
OBJECTIVE: To encourage children to identify all 26 letters of the English alphabet

STEP | TIME ACTIVITY PURPOSE| STAGE INTERACTION SKILL RESOUZCES/
AID
1 2 Teacher greets students in English To create | presentation T/Ssi WI/L/S/R Oral
: : expectation
2 8 Teacher introducsthe new lesson with & Ss/Ss Puppets

short presentation with her puppet

3 5 Teacher contextualizes the clastwmthe | To develop T/Ss L/S Alphabet flags
alphabet flags. Then she names each | the lesson
letters giving emphasis on pronunciatio Ss/Ss W/R
4 10 | Students identify the letters using T/Ss L/S
differentresources andach one repeat
with their puppets, foexampé tofind Ss/Ss W/R

the letteronthe alphabeticdlag, find the
letter on the booland findthe letters on
the visual games.

5 5 Teacher asks some questions about t| To identify T/ Listening L/S Gestures
lesson, if they understand each alphalj whatthey
letters understand WIR
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10 | Students make a short conversatotn To Production Ss/Ss L/S Handout and

their puppets reinforce Puppets
their W/R

8 Each one repesitthe alphabet in English knowledge T/Ss Ss/Ss S/L

12 |Studentsd puppet s | Toidentfy Practice T/Ss L/S Puppets
using the alphabet in English the

5 Teacher concludsthe class and she To usethe T/Ss I/S Gestures oral
makes a brief summery new

vocabulary
55 | Total minutes
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4.6. MATERIAL DESIGN

Material is anything made of matter, constituted of one or more substances. Wood,
cement, hydrogen, air and water are all examples of materials. Sometimes the term
"material” is used more narrowly to refer to subsésnor components with certain
physical properties that are used as inputs to production or manufacturing. In this
sense, materials are the parts required to make something else, from buildings and
art to stars and computes.material can be anything: anfshed product in its

own right or an unprocessed raw material. Raw materials are first harvested from
the earth and divided into a form that can be easily transported and stored, then
processed to produce sefimished materials. These can be input iatoew cycle

of production and finishing processes to create finished materials, ready for

distribution, construction, and consumption

Materials are used based on a syllabus. The teacher works according to his or her
own program using textbooks and suppdemary materials as the need arises.
Most language teaching need supplementing to some extent, if only in order to
tailor them to the needs of a particular class or to offer richer options. There are
various types of supplementary materials that contribatéanguage learning
(PENNY 1996:186)

The materials for this work were designed according to the needs, age, subjects
that students had, in spite of the lack of a textbook. Therefore, it is assumed that
various materials, accessible and clear and propieety of visual stimulus and

support.

As required materials Ur (1996) suggested to use a reasonable of standard
stationary and office equipment such as paper, pencildjdpttied pens, staplers,
scissor and equipped classrooms with black or whitebo@i#s materials have to
be relevant and personalized, answering to the needs of the learners. The most

helpful materials for teaching a foreign language would be: books, computer,
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overhead projectors, video equipment, audio equipment, posters, picturnes, ga

work cards and work sheets.

We worked with many kinds of puppets such as: sock puppets, paper puppets,

wood puppets, and so on.

We used many materials to make the puppets, where the students worked hard.
They made their own puppets and they have tiseanany materials such as: old

socks, markers, pasta, colors, woods, scissors, etc.

When the students made the pupp#tsy had arery fun and unforgettablime,
because they learned to make the puppets with their hands, to use the puppets and

they leaned to do short conversation in English.
4.7. EVALUATION

Evaluationwith puppets was evaluated by the thiyrddestudens. The evaluation
were acquired from the studerdad the Englisiteached gvaluation interview.
The st ude n taouldbe seena thaappendio EWe have two kind of the

evaluation formative evaluation and additive evaluation.
4.7.1. FORMATIVE EVALUATION

A formative evaluation is a method of judging the worth of a program while the

program activities are in process. Formative evaluatielps teachers to
collaborateand guidechildren in the process déarning duringthe process of

teaching. It isestablished aa permanent proof afhildrerd s | earduiingg | evel
the educational process. A formagi evaluation provides valuablbasis of

informationwith respecto the process of learning.

During the project developmenthe teacherhad to accomplish formative

evaluation all the time, due to the characteristics of the methodology in this

project, itmeans thatachactivity wasconsideed asan opportunityto know the

l evel of chil drenos apprehensi on. It was

observation duringhe coursedevelopment.
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The eacher had téollow an adequaterocess of continukevaluation to perceive
the weak areas of chidends | earni ng. On the other hart
reinforce childrends good achievement at I
interactive activities such as role plays and conversation with pugoeigs and

audiovisual material.

All the evalwationsappliedwere observedby the teacher, the tutor of the project
from the school Villa Alemania, teachers and coordinatorgrdter tocertify the
project development andhildren learning and also to provide suggestions and

recommendations to the teaclderingthe process

The evaluationsvere satisfactory, they were notade ony by the teacherhut
also by the tutor educational personal thfe schoglit is a great satisfaction to
verify the achievement othe general and specific objectives proposedhat

beginning of theoroject application
4.7.2. ADDITIVE EVALUATION

The addiive evaluation is a processat helpsusto detect the potentialitiesnd

the difficulties in theactivities during eaclof thes t u d procesé sf learning.

This evaluation has eelationship with the learning process, in the cognitive part
of the students, their effective and emotional gains that they have formed in their

development.

ADDITIVE Whatto Evaluat@ Howto Evaluat&? Whento
Evaluat®
EVALUATION Thegrade ofleaming | Objective test Eachtrimestre
Oral test
homework

In the additive evaluation weuse different evaluations such ddst of comparison

objective testqualitativeandquantitative valuation, anfihally reflection
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For the best understamdj we hae threestages inwhich it is explained the

following steps:

FIRST STAGE

In this stage we can see the activities and evaluations. Thevattationwason
May 19 to 26 the topics were (greetings, vowels, alphatzetd objectys the
evaluaton was oralbut the students hatiree important written testin this step

students shoada good score such as:

Figure 1. First Trimester Evaluation by Skills

70 70
70 - 65
60
60 -
50 A
20 - M Excellent
H Good
30 )
m Satisfactory
20
10
10 5 55 5 5 5 5
0 T T T 1
Speaking Writing Reading Listening

Source Own elaboration

In this period all the students hadjood score everyone understoedy welleach
lesson. The studentsuldgreet in Engkh,speledall the words and describ¢he

objects, and in general we can expliaithe following way
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Figure 2. First Trimester Evaluation by Scores

80%

609 Excelent
Good
40% _65%
m Satisfactory
20 20— g - c1 mBad

0%

Excelent Good Satisfactory Ba

Source Own elaboration

In figure 2, we can seethat 65% of the studentsobtainedexcellent marks
because the students recogdiznd wote the words in English,20% of the
studentsobtainedgoodmarks; they coulanake shorts sentence$(% of students
obtaned satisfactory marks, they couttentify the words in English. Finally 5%

neeadto improve their English.
SECOND STAGE

In this stage wedmisteredhe second testt was from September 15 to 22. The
topics were numbers, colors, and animals. Children had goodsscoitheir
written tests, thewrote very good short sentences and they did good presentation
with their puppets in the oral test. their writtentest theyobtaired high scores

such as:
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Figure 3. First Trimester Evaluation by Skills

m Excellent

H Good

= Satisfactory

Speaking Wwriting Reading Listening

Source Own elaboration

The students generglprovedto have a goo#nowledge of the English language
with. They learned to count the numbé&am one to one hundred, they described

the colors in the classrograndthey said the animals in English. In this period we

can say,
Figure 4. First Trimester Evaluation by Scores
80%
60% Excelent
40% 709% Good
= Satisfactory
20% 20(y|
09 B% 5% ¥ C1 = Bad
Excelent Good  Satisfactory Bad

Source Own elaboration
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In general wecould say that 70% of the studentsobtainedexcellent marks
because the students recogdizedwere able to wie the words in English20%
of the studentsobtainedgood marks; they coul make shorts sentence§% of
studentsobtaired satisfactory marks, they identifigte words in English. Finally

5% neeckdto improve their English.
THIRD STAGE

The final test was from November 17 to; 2hie topics were the prepositions,
family, the dag of the weeland fruits It was excellent. Students studied a lot for

that test because they obtained high scores in their test such as:

Figure 5. First Trimester Evaluation by Skills

80

70 70
70 - 65
60
60
50
m Excellent
40 -
m Good
30 Satisfactory
20
10
10 o] o] o]
0 - T T T 1

Speaking Writing Reading Listening

Source Own elaboration

The final oral test was great because aliishk had a high score in their test. The
studentgould saythe days of the week and the fain English.Students
obtained 70% in speaking and only, 5% in listening.
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Figure 6. First Trimester Evaluation by Scores
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We can se that 75% of the studentsobtainedexcellent marks because the

studentsdentifiedandwrote in English 20% of the studentbtainedgoodmarks;

they canwrite some wordsand finally5% of student®btained satisfactory marks,

they can identify the wals in English.

GENERAL EVALUATION

Finally, in generalevaluationwe can say that 73%

of the studentsobtained

excellent marksbecause the studentsuld write stories and short sentendes

English, 18% of the studentsobtainedgood marks they ould make shorts

sentences, 7% of studentobtained satisfactory marks, thegutd identify the

words in English. Finally % theyneecekdto improve their English.

Figure 7. Final Evaluation by Scores
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Figure 8. Final Evaluation by Skills
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Now in the following graphic we ould say the scores aboskills; speaking,
writing, listening and reading.

In generalthe scores that students obtained a great achieve such as; in the first

trimester they had 100, in second trimester they obted a 90% and finally in
the third trimester thelgad 95%.
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4.8. ACHIEVED INDICATORS

In this part we explardtheachievedndicatorsin language skillsin terms of oral

and written achievement tests.

The studentsiot only learned English vocabularput theyalso reinforced and

learned important basic knoadge about their mother tongue.

Throughout the coursstudents achieved the stated objectives

9 Children learned to discriminate the English alphabet phonemes
and named each one.

1 Children learnedo count in English @scendant and descendent
way).

9 Children learned toname and recognizehe colors in both
languages.

1 Children learned to name the animals in English

1 Children learned English vocabulary related with fruits and
vegetables

9 Children learnd toname the memberd thefamily.

i Puppets and scenic arts helped to emphasize the oral

communication.

1 Puppets and scenic arts made children consequently learn to

communicate in foreign language without fear of failure.

1 With the use puppets and sceaits students were able to learn,
develop knowledge and language through permanent cooperation

and interaction with their classmates.

Puppets and scenic arts also lgaglat implication irsocial and emotional areas of

seven and eight yeatd children They changedhe aggressivattitudesshowed
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at the beginning of the project application. They learned to communicate, share
and work in groups without problems due to theoperative and collaborative

environment

Another important aspect to highlight ike expressivelearning in the socio
emotional area that children developed in language classes due to the high level of
motivation; they enjoyed working together, helping and suppodau othedue

to the cooperativenature andc hi | dr e n 6 sn thendassroenc ttiiso n
important tomention theime and the experiencahared betweechildren and the

teachemwhichwere reallyunforgettableasa personal experience.

4.9. RESULTS

The first point to note heres ithat puppets and scenic asa techniquegave a
positive impact on yung languagelearners which was noted in regard to their
motivation, their increasing knowledg# the English languageand potential to
collaborate more with each other.

The use of puppets the curriculum to elementary ckes couldoffer many
benefits. It showed, using sophisticated imaging technology, that thel o$e
puppets in play dramatically boosted blood and oxygen levels todire bhe use
of puppets preparethe brain for learning andvas a powerful motivator in

learning. Puppet plag stimulates the brain and opens communication for all ages.

In other words, thigechniquefacilitated a flexible management of the course,

allowing time andspace for a qualitative development.

There wasa limited body of supporntie the guieded workhat demonstrated
positive educational benefitagith the use of puppetnd scenic arts in lessons
Based on he results of this study, it couloe strongly argued that there was

place for play and the use of puppets as creativealtariearn vocabulary.
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CHAPTER V
CONCLUSION AND RECOMENDATIONS

The main objectiveof this work was toteach Englishat an elementary level at

Villa Alemania Schooin El Alto city using puppets and scenic arts, to improve
communicativeprocess in teachingnglish We wanted to discover advantages

and even possible disadvantages of usimg techniquen the process of learning

a foreign language, mainly Englisko the results may be also applied to other

subjectsThis work has been done to offer newaddor helping Bolivian children

through puppets and scenic arts as a technidlso, it f ost ered student 0
imaginationand improved communication and creativibtythe & grade student 6s
English | earni ng atTheefoteoabthe efdivthelpfojact Al e mani a

we achieved our main goal.

In order to deal with our specific objectives, first we designed a syllabus that
containstwelve lessonsand at the same time we elaborateelve lesson that
were created according to the course design princigtesthey areneant to help
teachers antkarners tgoracticemainly vocabulary, speaking, pronunciation and
writing as well This showed how a language can hasedfor fun while playing

some gametrough puppets and scenic arts as a technique

The next pecific objective was to createaterialsfor using in the classroom in

order to accomplish this objectivehildren made heir own puppets ofocks,

paper andvood into the classit was a high level of motivation; they enjoyed

working together, helping ral supporting, each otherlt was the most

communi cati ve activities whi ch encouraged
classroomlt is also important to mention that vaesigned someorksheets and

flashcardsfor teaching vocabulary in the classroowll these material has

supported by the use of puppets.
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We provided studens with useful vocabularyof communicating. That made the
st udent s @ctivities amone | useful, motivating and meaningfa a
pedagogical resourde English language and the propdsactivitiesmproved the
st udent s 6 Besides,asihce theyrwere doing the activity togettiery
became more active a&peakng. The implementation of the speaking class by
using puppetswas generallysuccessful in improving the teaching of Hell
speakingskills practicesand t ude nt s 6 Puppetsoahdvseenie anigkre
able to improve h e st ud e n axlihey masteradit) do theyywemsore

interestel in joining the speaking class.

Finally, it is important to say that the use plippets and scenic arts as a

pedagogical todlosteeds t ud e nt 6 s andim@aoged comrmunication and

creativity. Becausg most of the students said thatusf puppes helped them in

mastering vocabulary. Moreover, the puppet incredise studen® mot i vati on i n
learning Englishand they understood thathis kind of activity was necessary for

them and they expected thatsing puppes should be done regularly and

continuously.

6.2. RECOMMENDATIONS

Based on the conclusions above, théofeing suggstions are offeredrirst, the

use of a puppet should be maintained frequently and recommentted Eaglish
teaches, especiallywhen they aréeachng children around -10 in order to attract
their motivation in learning Englisand be more concerned tlvithe teaching
activities Second, a teacher should be clever in creating a conducive sifueion
has to apply otheteaching strategies so that the class becomes alive. Hopefully,

there would be furthestudies on teaching English using puppets.

The English teachers can apply those media that can support the telerimgg

process so that the students will be more interested in learning Egshtes, it
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is necessary for the English teachers to implement various kingpeatking

activities whit enable the students to produce the language.

In addition, the use of appropriate teaching material supported the directed
activities, and a variety of different kinds of topics helped at the same time to keep
the level of enthusiasm for discovering thew language and improving the

studentd |l inguistic skills.
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APPENDIX A.1

Diagnostic Evaluation; English Subject ~ March 12", 2010

Full Name:

. VOCABULARY

Write the occupation’s namesn English

Piloto profesor dentista azafata arquitecto
eeeéeé. eeeéeé é..¢eéeé. eeeéeé. éeée
write Colors in spanish.
éeeée. . éeéeée eeeéeé. . éeéeée eée
Red blue green yellow broun

II. GRAMMAR
a) Match the Personal Pronours and draw the line
I ella they. nosotros
He yo you \\ ellos
She el we tu
c) Answer the questions
Whatis yourname? ¢ é ¢ é é ééWhat do you do? éé. . eéeéeé

//////////////

Howareyou? éééééé. . éiketomeetyoll é é é é é é é .

d) The number, write the numbers in English from 1 to 10

I WRITING
Write sentencesbout your family

[N



APPENDIX A.2

DIAG NOSTIC EVALUATION BY SKILLS
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UNIT FOUR

THE OBJECTS IN THE CLASSROOM

OBJECTIVE: To name the object in the classroom in English languagto use the simple present tense of the verb To Be.

STEP | TIME ACTIVITY PURPOSE STAGE INTERACTION SKILL RESOUECES/
AID
1 5 Teacher greets studentsknglish and To generate| Presentatior T/Ss L/S/ Oral
she sings a beautiful song with her expectation presentation
2 10 | Teacher introducebe lesson To introduce T /Ss L/S/R Flashcards
contextualizing by showing flashcards the topic
related with objects Ss/Ss
3 10 | Teacher provides children a pieake To develop T/Ss L /R/S Puppets and
massto mold the different objects by the lesson flashcards
comparing the flashcard Ss/Ss
4 5 Teacher s puppet ¢ Tospecify Practice T/Ss L/R/S Puppets and
about eaclobject. the use flashcards
Ss/Ss
5 5 Teacher asks some questions the stud( To introduce| practice T/Ss L/S Gestures
answer them. the verb To
Be Ss/Ss
6 5 Teacher askthe students if they have To verify T/Listening L/S Gestures

what they




understood the lesson understand speaking
10 | Students make short conversation with| To reinforce | Production Ss/Ss L/S
their puppets. Whig our
knowledge T/Ss
8 Students play with their puppets To Practice Ss/Ss L/S Puppest and
understand flashcards
the lesson
2 Conclude the class the teackays good | To use the T/Ss L/S Gestures oral
bye. vocabulary

60

Total minutes




UNIT FIVE

THE NUMBERS

OBJECTIVE: To countthe number#n English, and to talk about the time

STEP | TIME ACTIVITY PURPOSE| STAGE INTERACTION SKILL RESOUFgCES/
AID
1 5 Teachemgreets studentandshe makes To T/Ss L/S/R Oral
a shortpresentation with puppets motivate | presentation puppets
expectation Ss/Ss
2 5 Teacher introducgthe new lessan To T/IS L/S Oral
introduce
the lesson
3 10 | Teacher and students count the To develop T/Ss L/'S Oral /Gesture
numbers in English and Spanish the lesson and puppets
Ss/Ss
4 5 Teacher says one numbersSpanish To Practice T/Ss L/S/R Oral
andonestudent answsiin English introduce
numbers Ss/Ss
5 10 | Teacherasks student$they To verify Practice T/Ss L Gestures
understand thaumbers in English what they




6 10 | Everybodyrepeas thenumbersn understand SdSs L Gestures
English /R//Speaking puppets
7 10 |[The studentsdé pup To Production Ss/Ss Speaking Gestures and
in English one by one. reinforce puppets
their
knowledge
8 5 Teacher concludgheclass and To use the T/Ss L/S Gestures oral
everybodysays god bye with the vocabulary and puppets
60 | Total minutes
UNIT SIX
ATHE COLORSO
OBJECTIVE: Tousetheadj e €bi weoadj ective + nouno
STEP | TIME ACTIVITY PURPOSE| STAGE INTERACTION SKILL RESSIL[J)IZCES/
1 5 Teacher greet studerind everybody To create | Presentatior T/Ssi L/S Oral
sing a song. motivation
Ss/Ss Puppets
2 8 Teacher introduces thhesson byusing To T/Ss WI/L/SIR Posters and
multicolored postersand visual aids. introduce visual aids
the lesson Ss/Ss
3 12 | Teacher shows real object of the To identify T/Ss L/S Real objects an(
classroom to internalize children each one




knowledge about colorand motivate English Ss/Ss W/R clothes
them to describe the colors of their color
clothes.
10 | Teacher explamthe olors with the To specify| Practice T L/S Gestures
puppetsand evergne repeat one by the use puppets
10 |[Teacher s puppet ¢§Toconfirm T/ Listening L/S Gestures
about colors what they
understand WIR
10 | Teacher gives plastic plates with the firr To know Practice Ss/Ss L/S Plastic plates
three primary colors to obtain secondat new
colors vocabulary WIR
8 Students make short conversation with To production T/Ss Ss/Ss S/L Puppets
their puppets reinforce handout
their
knowledge
2 Teacher concludsghe classand she To use the T/Ss L/S Gestures oral
makes a summery about the lesson new
vocabulary Ss/Ss WIR

60

Total minutes




ATHE ANI MALSO

UNIT SEVEN

OBJECTIVE: To learn English vocabulary about animals

STEP | TIME ACTIVITY PURPOSE| STAGE INTERACTION SKILL RESOUECES/
AID
1 2 Teachemgreets students iBnglish To make | presentation T/Ssi L/S Oral
expectation
Ss/Ss
2 8 Teacher introduces the lesson To develop T/Ss WI/L/SIR
confidence
Ss/Ss
3 10 |[Teacher delstoptudentser short T/Ss L/S Puppets
storyabout animals
Ss/Ss W/R
4 5 Everybody makes different animal To T L/S Gestures
noises introduce
the lesson W/R
5 10 | Everybody draws aeautiful animal To identify |  Practice T/ Listening L/S Papers,
the animal puppets
W/R
6 10 | Teacher makethreegroups;each group | To verify Ss/Ss L/S Gestures
has tomake ashort presentatiom what they oral




English. understand W/R
7 5 All the class everybodyepeas the colors To Production T/Ss Ss/Ss S/L handout
in English reinforce
their
knowledge
8 10 | Students make short conversation with T/Ss L/S Oral, puppets
their puppets
Ss/Ss W/R
9 3 Teacher concludes the class To usethe T/Ss L/S Gesture oral
vocabulary
10 2 Unexpected times

65

Total minutes




UNIT EIGHT

ATHE PREPOSI

OBJECTIVE: To introduce the use basic prepositions

T OMXD-NUSN: D EIRM

STEP | TIME ACTIVITY PURPOSE STAGE INTERACTION SKILL RESOURCES/
AIDS
1 5 Teacher greets student in Engliahd To motivate| Presentation T/Ssi L/S Oral
everybody sing a song the lesson
Ss/Ss
2 5 Teacher introducethe lesson To develop T/Ss WI/L/SIR
the unit
Ss/Ss
3 10 | Teacher gives students worksheets To T/Ss L/S Workshhets
theywrite whereis each objec they introduce
have to recognize eadfject. prepositions Ss/Ss WIR
4 5 Students write short sentences with th¢ Specify the T L/S
prepositiors use
W/R
5 5 Students identify the prepositisin Practice T/ Listening L/S Flashcards
front of the class.
W/R
6 10 | The students make a short conversatiq To verify | Production Ss/Ss L/S Puppets
with their puppetselated tahe lesson what they WIR

understand




Teacher asks questigand students havi T/Ss Ss/Ss S/L Oral
to answein oral form with their puppets
8 5 All studentsrepeat eachreposition To T/Ss L/S Oral,
reinforce Puppets
the lesson Ss/Ss WI/R
9 5 Teacher concludes the claasdshe Touse a T/Ss L/S Gestures
makes ssummery new
vocabulary oral
10 5 Unexpected times
60 Total minutes




UNIT NINE

nTHE

FAMI LYO

OBJECTIVE: To describe members of the family in Engliahd to use the simple present tense of the verb To Be

STEP | TIME ACTIVIT Y PURPOSE| STAGE INTERACTION SKILL RESOURCES/
AIDS
1 10 | Teacher greets students in English and To create | Presentatior T/Ssi L/S Oral
with puppets everybodsings the family | expectation
song Ss/Ss
2 5 Teacher introducethe lesson by showin| To develop T/Ss WI/L/SIR Pictures
children pctures on the board the lesson
Ss/Ss
3 5 Teacher giveso eachstudent giece of T/Ss L/S
paper where they have to draw to their
family. Ss/Ss W/R
4 5 Teacher shows pictureasndthey haveo | To specify T L/S Flashcards
recognize to memberd the family the use
W/R
5 5 Teacher asks students if they understa| To verify practice T/ Listening L/S Gestures
the pronugiation what they
understand WI/R
6 5 Everybody repeats the words in Englis To Ss/Ss L/S Oral
reinforce
W/R

their




knowledge
7 10 | Students make a short presentation in Production T/Ss Ss/Ss S/L Oral
front of the class presentation
8 15 | Teacher concludghe classand To use the T/Ss L/S Gestures oral
everybody singa song again new
vocabulary Ss/Ss W/R
9 5 Unexpected times
65 | Total minutes
UNIT TEN
nTHE DAYS OF THE WEEKO

OBJECTIVE: To learn English vocabulary, to use advenre, ando use the simple present tense of the verb To Be

STEP | TIME ACTIVITY PURPOSE| STAGE INTERACTION SKILL RESOUECES/
AID

1 10 | Teacher greets students in Engliahd To create | Presentatior T/Ssi L/S Oral
with her puppet sheays poesgbout the | expectation
days of the week. Ss/Ss Ss/Ss Puppet

2 5 Teacher introducethe lesson ypshowing| To develop T/Ss WI/L/SIR Pictures
children pictures of the days on the the lesson Ss/S

s/Ss

board




3 5 Teacher gives eadtudent giece of T/Ss L/S
paper where they have taite their
favorite day. Ss/Ss WI/R
4 5 Teacher shows pictures ateéty haveto | To specify T L/S Flashcards
recognize to members of the family the use
W/R
5 5 Teacher asks students if they understa| To verify practice T/ Listening L/S Gestures
the pronunciation. what they
understand WIR
6 5 The st ud emepeatdhe gayspi To Ss/Ss L/S Oral
the week in English reinforce
their W/R Puppets
knowledge
7 10 | Studentsact andmake a short Production T/Ss Ss/Ss S/L Oral
presentation in front of the class presentation
8 15 | Teacher and the stads realize a game Practice T/Ss L/S
Awhat yduike?d o
Ss/Ss W/R
9 10 | Teacher concluddbe classand studenty To use the T/Ss L/S Gestures oral
saypoesyagain. new
vocabulary
10 5 Unexpected times

75

Total minutes




UNIT ELEVEN

nfi

A HE FRUI To
OBJECTIVE: To identify the fruits and to know the use of the i
STEP | TIME ACTIVITY PURPOSE| STAGE INTERACTION SKILL RESOURCES/
AIDS
1 10 | Teacher greets students in Engliahd To create | Presentatior T/Ssi L/S Oral
with her puppet she sings a saigput motivation
thefruits. Ss/Ss Puppet
2 5 Teacher introducethe lesson by showin| To develop T/Ss WI/L/SIR Real fruits
children real fruitsand she repeats the | the lesson
fruitsodo names t wi SsiSs
3 5 Teacher gies eaclstudent druit and T/Ss L/S
they have to recognizand say in
4 5 Teacher shows flashcardeey haveo To specify T L/S Flashcards
recognize the fruits, and thémeir the use
puppets have to repeat. W/R Puppets
5 5 Teacher asks students if they understa| To verify practice T/ Listening L/S Gestures
the lesson. what they
understand W/R
6 5 The studentsd pupi To Ss/Ss L/S Oral
English reinforce
their W/R Puppets

n



knowledge

7 10 | Students with their puppets make a shc Production T/Ss Ss/Ss S/L Oral
presentation in front of the class presentation
8 15 |Student s c ovbrksheetdtd ¢ Practice T/Ss L/S
identify thecolor, andtalk aboutlike and
dislike. Ss/Ss W/R
9 10 | Teacher concluddhe classand To use the T/Ss L/S Gestures oral
everybody singa song again new
vocabulary
10 5 Unexpected times

75

Total minutes




APPENDI X

WORKSHEETS AND
DIDACTIC
MATERIALS



APPENDIX C.1

OCREETNGO

Coloreael dibujo

Saludo al entrar
y me despido al salir




APPENDIX C.2

OWOWELS AND ALPHABETO®






THE ALPHABET

FIND THE ALPHABET OLETTERS AND COPY IN ORDER




APPENDIX C.3

AIOBJECTS I N THE CLASSROOMO



Classroom Coin Flick Game




APPENDIX C.4

ONUMBERS®



THE NUMBERS

REPEAT AND PAINT THE NUMBERS

7/ %
2 O
7 9

SUNCONGIEY



L Count and Color

_ P sard roal sarsanrs Mo hars ol Moy Y vt
Cwww Loan At Susler N iy ok celey v WMo Al sl wlerved




APPENDIX C.5

0COL ORSO



COLORS

PAINT THESTARTS

BLUE

RED

ORANGE
YELLOW

PURPLE

WHITE
BLACK



APPENDIX C.6

GANI MAL SO



ANIMALS
Repeat the animals

A monkey

A school of fish

Dragonflies

Ladybugs

S &
%
gh
in a banana tree. i fhe: se. in the garden. by the roses.
wwiw.bogglesworldes!.com
_ A spider
A tiger and A rabbit Mountain goats

in the jungle.

a ladybug

by the river.

on a mountain.

www.bogglesworldesl.com

A raccoon

A fox

A bear

: in a pond.

in the fores. d by the river. by the waterfall.
www.bogglesworldesl.com www.bogglesworldesl.com
A squirrel An elephant A deer A scorpion

going down
a tree.

in the jungle.

in the forest.

in the desert.




i

APPENDIX C.7

OPREPOSI TI ONS6O




THE PREPOSITION

(WHERE IS THE CAT?

<o
> 4 ==
\:-’- l— ) \
" |
L D Y
X f= - ’|
<1 NV’
\)‘:-". ’ 'T‘:( )
\’jw“’ ‘ ’/“ \"r-:1 K
f_‘ ‘\ E’_-.. J \".::).;: i
The cat is The cat is The cet s

in the jor, on the jar. under the jor.



APPENDIX C.9

OTHE DAYS OF6 THE WEEK
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APPENDI X
MATERIALS



Fla shcards used in English class

@mundo

primaria

Pintura

Libro /\

Regla |
\\
//j S

Goma

e /)
/
y

~— __///
Compas /ﬁ
(

{

Tijeras

primaria



APRENDE INGLES

CON

PIPO

UNA FORMA NATURAL Y DIVERTIDA DE APRENDER INCGLES

palabras / pronunciacion

preguntas vocabulario
frases . adjetivos

numeros Y N dialogos

expresiones las horas

preposiciones verbos

www.pipociub.com De 3 a 10 anos




MY BODY i










°VI LLA ALEMANI Atos S CH{




Students phot o0s

VN v 0N The 14k The |
T\XL book. 15 On +he ¢ hay The, |
T\(WQ doq '

519 s on e o







APPENDI»X
EVALUATIONS



UNIDAD EDUCATIVA
VILLA ALEMANIA
EL ALTO - BOLIVIA

Final Evaluation; English Subject March: bb/ 70

3ro de Primaria

e Yoo @ullea mni S wdo P Jg.cw,»

L ON UNDER IN

A) THEBOOKIS £yv) THETABLE THE PENCIL IS

B) TRANSLATE THE SENTENCES

% lapxz &sta W g

C) MACH THE CORREC WORDS
IN

La ventana esta encina lgthesa. | L re;
The Lpnnd e A P ke 10

. THEFAMILY | o
MOTHER PAPA /
SISTER— 4 MAMA :
BROTHER.___ "'%»HERMANA/

AUNT_ T~ UELO
S

SON—— 4 ~HERMANO /
GRANDFATHER ABUE}K /
GRANDMOTHER/ TSTIA / )
BABY—__ .~ S HIJO
FATHER~ ~—————BEBE

DRAW YOUR FAMILY (DIBUJA A TU FAMILIA)




UNIDAD EDUCATIVA
VILLA ALEMANIA
EL ALTO - BOLIVIA

w4
Final Evaluation; English Subject March: (OL) /70
3ro de Primaria '

Name:

// /% o/ A1

A) THEBOOKIS Q] THETABLE THE PENCIL IS MTHE TABLE  THE CHAIR IsAﬁQLmIE TABLE

B) TRANSLATE THE SENTENCES

El lapiz esta encima la mes ﬂ La ventana esta encina’la mesa. A_( L‘u La regla est: deba'

%NM L d g v o0, 35

C) MACH THE CORREC WORDS

T .
ON——— _——" DEBAIO / e
UNDER: ENTRO
UNCL ENCIMA




A

U.E. VILLA ALEMANIA
EL ALTO - BOLIVIA

ENGLISH EVALUATIO
Tercero de Primaria

STUDENT’S NAME : W Guds © o(_a_ﬁw

DATE
1. THE ANIMALS
A. Cose the correct responses: /
- Ca pescado

= Rabbi / Pato : _

- Elephan » aca / 5

- Turtle J Adperro / :
/ ,

- Cocodrilo$ I MONo /

eneodily ; ’

mariposa

® pato % :
Spajaro F
g burro ?

A caballo



8> T K %@MJ‘@\_

c¢) Write animals’ names

What is it?

it is banana

What is it?
N B o
As. okl

What is it? What is it? What is it?
Gp, 9

& ¢ q <
A e T mfmeey X3

c) Write 5 senteces with the animals., THE COW IS UGLY = LA VACAES FEA

Tne ST o
‘ C@Cﬁc}i‘\\i \C \}f
b ] CS / R

e\ caco AT\ e¢ orad e



U.E. VILLA ALEMANIA
EL ALTO - BOLIVIA

ENGLISH EVALUATION
Tercero de Primaria

STUDENT’S NAME :_ {0y % Wona Seuwsia

1. THE ANIMALS
A. Cose the correct responses:
Cat




QS T %@Mﬁd}\

¢) Write animals’ names

What is it?
A <
s DoNk.

What is it?
o Ok o
Aobrabr T

What is it? What is it?

.35..... 4. ke ?i’...%.\.o,may...

What s it?
s ¢ q
s Lem.

¢) Write 5 senteces with the animals., THE COW IS UGLY = LA VACAES FEA

The | o orle vlg A\

e\ edee AT\ e %mgg'



UNIDAD EDUCATIVA &\

VILLA ALEMANIA

EL ALTO - BOLIVIA % O

First Evaluation; English Subject . May 13", 2010 March: 7| / 70

3ro de Primaria
Name: M %f o /\ﬁ,CA/I\LQ’\ 72/[) /&LQﬂ (f/ ” f(m,b% LA

I THINGS
Escribir los nombres de los objetos en ingles. What is it? It is eraser

IL° TRANSLATE

Traducir las oraciones /
1. The book is big 2. Lasilla gs pequefio, p

L& Db 20, Remmtlee . TrEcEHALr%J
3. The window is small / 4. The door is bjg /

5 .. EI' lil')rg es grande
ThE. Qo0 e Bagy ...

II.  LISTENING escuchar lap

6. La mesa es grande £
Thi TAGLE. £ B /

Book

IV.  NUMBERS

THRE

V. HACER TRES ORACIONES CON LOS NUMEROS EN INGLES Y ESPANOL
The one is small
El uno es pequefio

f I’} [ JL(\)L ‘,EA_ S /rmeQC/oJW”——- -;1 0/ M y -W’w/ o
THE Provyis Riktensten Ao otbaoe. <






